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daily contact with rative informantg. Seventeen techniques are
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” ehis volume, part of the Program and Training Journal Reprint’ Series, . B
is integral to Peace Corps efforts to provide technical support to. its Ca
Volunteers and:toshare its material on "intermediate techriolagy” with 7 N
.other gﬁcipants in ‘the international development cawnugitv Syccess-
ful intermediate technologies designed, for use-in developing countries, .
utilize low cost, locally available resources’ and, provide new methods,” .
and approachies that are,relevant to ‘the.needs of the users. Fach Reprint,
concentrating on a specific. topic, is intended to contribute to PCVs " abil-
ity to respopd creatively to challenges in the field. By desiom, many
of the volumes chosen for reprinting raise questions. The urpose of .
this.approach is two-fold: firgt, working with these materials, pcvs
will raise additional questions that are -crucial to understanding appro- :
priate approaches'to larger problems Of "intermediate technoloay". *© =
Second, while supplementing, testing, “and modifying these materials, .
Volpnteers will continue to develép new techniques and strategies. These
questions, develomments' and adaptations will provide a framework for future
manuals addressing larger preblems of change. v

o

Guestioning, developing and .adapting-techniques and strategies ‘ar® ]
as crucial to the Peace Coips.as are cultural sensitivity and the transfer 7.
of skills. Recoqmizing, this, Peace Corps has eStablished an Information
Collection and Exchange System that in various ways, including the

-

Reprint Series and Manual Seriés, shares such contributions as broadly .-° - e,
as possiblé. Materials that'you prepare and submit to the Information R

Collection and Exchange will became a part of “this Systlem, a permanent
contribution to the 9¢aqe Corps mﬂd == the Volunteers, staff, local
development worker's and -egfmunity residents wiho strive dailv to consfder
alternatives, articulate goals  and fulfill the promise of the future.

The Reprints and ‘Manuals are avajlable upon re&uest: Cr;ni:;i'ibutinns T
to the. Information Collection and Exchange may he submitted to the Peace

‘Corps country office or directly to ICE,.Office of Multilateral and ° P

Spécial Programs, ACTION, 806 .Connesticut Ave., NW, Washington, D.C.." ' -

o~ —

4U325. Those who benefit fram your contributions will thank you, just

A& e it e raa it aa, , A

as we. thank those .whose work'mé\td\e the initial reprints, manual’s and . ‘ .-
other aspects of the Mformation \egtchange possible..  , , . L
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The followinn is an atter &'t nove one “sten” c1cser to he'lnm< ‘Peace Corps * . s
Volunteers continu> their lanquade learnina in thg field without -trai ed
teachers. - This collection huilds unon several exccﬂent documents o ducad
_in,the past on.the sam: sui- \;(;c.,' ot .
\! Coe L .’_‘ ~

- tanpae-l Go me.Here ‘%,:: S
s mnﬁ"ocu for Centinuina lanqﬁ& , Study . 1n the Fve1d

‘ » Yy arager te-And Charles Kraft - , . K
- mch‘i‘nan §)tatp University ’ j“ oL T, e '

Unifor - Status leace Gorns (1J66) " ’

- ¥
T‘ws extremedy encouraqine an? hel oful nd"oo;\ shoyld' be suaned to any T ’

"oluntecr the s =~ttennt1n«~ to continue 41 1annuarm “onk in the field. Durinc °* )

traiping, excernts fror the ook should he nresént@f* nealodma]]/ to kindle | .

intero st "and nrm»re wmnens for the task abead ‘of Aher!, .

: S R
2.7 1 euide for Lanquace ftudy 49 the Field S
W Trthur Levy- T .
In this ouide, includod in tho an'xznthx, Ar, ervv wrescn%s a useful outhne R S
to héln Voluntegrs. throuh the di fficult initial nrob]em of seauenciny lessons. o+ - |
* and lavino out an overig'l’l nlan or Proer'\ssion. *'jthout such a plan, many
\Jolunt ers beoin to fucl confusce and frust #2t8d, and.fatl easy prey {o the commop
hut dissouranine fielin~g of "nn\ronrrf;s" 'h1cH so often orove fatal to 1nd1vw
étudy: pro~rams, ' 2"

. . & ' - - . ‘ ot
3: nnonnnuﬂ Tnformant Tethfiouss for Peace Corns \!olunteers !

«: ' TATSRCE of (,ontinuer' Tanqiage Loaminn rn-Country~ to
o 'w RERD Poinstein ( July, 1'1\58) L \" . . ~

' . O .

This oxcellent scrios nf nrachca] .techninues on how to cdntmue 1anvuag .
Tcar’hinn in the field v'wwut trained teachers is included 4n the append1x.

, -
j 4 o

-—---J—~

. 4y Lancuane. Le raing ‘in_the Field am e ro N
T ~ T Vglicy Statoment for Sen'\gaT "r\:s o .- .
s Wy Gary Lnnn1“eFr [ . e .

. -
< ) .-

This docunent is 1nc1udod in tfm apnendix & an examﬂe of one type. of -
support that can-and shquld e provided ¥ Peace "0r‘p§ ‘staffs to encourace L.

continue‘c‘ lanrluacc Toarding-in the .1e1d.a ‘w -
‘ v 5.- br i «3ohn Rassjas 13 ST . . N :
| vrd of acknowlernerent to Dri John Passias )
*f‘o s and snirtt not nn"ly parmeate, this, hoo?dct -
‘ . . M , ﬁ."
| (T 6 Y L
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hut have nermoataed !eace Corns/Sfrica lancuaee trainign for years. Today's
trainers and trainecs, many of whom Ao not even kmw his names continue -£o -
vemfit unknotingly from his enargy anc imaginatien wrich started the
* hack in 1264, e . . : A < ¢ .
! .- . “ . . 9, .

In this Exnanded frllection”of Lancuage Inforrant Techniques ve attempt tp rrovide
- the-Valunteor with = simpls, sracticalfend honefully interesting series of
gerninn in the field. : .

s a
9

=

e Aelifurately aveit an attmrﬁt.tc-.tqac'\ phonctic or hasic linauistic terms
#nd divisions, not becausc such trols are_nnt useful, “ut simply to render the . ° -
JanAuanc lcarning ;mcsss simnle and unthrcatenine to the majority of Volunteers.
& ) -

o

For thosc intercs®ed in a short but offective intmductié‘g to the I.P.A., %’
. .t . & N

rocommend:

tall rollina -~ ‘&

sterinn the International Phoretic [nhabet rama—

. ) /‘f;idc and vnpkbook .« i LT
el Df':n:-‘.]J e

. * {itert Covell College .

., - R Paiversity AP the Pacific

Sacker” . . .
LY . * ’
, i . ( ‘ . s e . .

from theeintroduction, to Judith Beinstein's ;‘:a-,'wer'
. Tha introducticn written by Joar

N v

; Reronis Publication

Simon and Schustar ,

JOEES i eyt York - 1076 :

U would alse like to-nuote hera

_uhich can e found in fhe anmentix,
states .(and we aar e):

s

a

N Yo, N . :
. . © 4 - . » ‘
_"Idcally, Veluatoers 'should-b taucht lthoss techniques during trainina so that they” .
may oventually take over sidveral classes|a week MRostoving such increasing rasron- ’
sihbility on trainecs os th. procram concludzs facilitates transiticn from trainina
to field. In the fiol?, tr2 Vclunteers' success »ith informants denends on ‘comnlete
control of, the learning situation..." | ) R

\ -
.

The: techniouas in this collaction are 4dcsiancd to nlace "control of the learning
“sityatinn® tn thé hands.of the Vnluntcer. They attemnt to nlace the hurden of,
_lesson nlanning and cles¥reor nrocedure on, the Jcarner” rather than oh the TN
untraingd informant. C o . - s

b .
] , ‘.
N .

‘1a had hored €0 7 nor rosuarch and experinentation en the contents of ‘this -7

o Bllection, hut the uncxrected clusine of the ~.T.2.0. Ras made it imneratiye T
. that ve nuslishothis decurent nov, rather than riskinn fhe possitility of its
Leoing Tost in the files:- . . ’ ~

. . , N A
spicing-
¢ eay? wou the-rleasant anc. oxciting “task of finishing up | - -

.

So, the sauce iz on the fir.., < uf thc contents ace tasting, stirring,,
and simmering.’
the "cocking”«

. -
. R

’ - - M

C . aa}y Engol berg'
\“ ) > e R.T.p=00 r

Marktssinis - 3
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. Sooon T ‘“’V% EFL‘(‘TIN‘Q 0” LEADHIHC & B Lrpniier \
. & “ o “ - ~
g (Fxc*rnts fror' “itafe Ne 1 6n From Here"' by “arcyerite ard Charlés Kraft)
.' - ) 3 & T — .
: . . - \ N % ¥ * \
~ ' . . ' : a ey
- Ledrning to know~tha lancuare resns learnine tc Yrew the
j neonle. £s you learn tr talk about thires as thav tald zhout the:. PR /&Y
—_ vou »il1 learn 2 lot atout hov thev view 1ifs, Vou vi11 develon 2
* Aewner underscanding of their verld, tongg force our vy into. it. . ‘ .
- d ‘). - 1¢ your attitydr?is such that wou are nrepared! to learn fror thetr, - .
i . you i1l find wourself slerly enfering and lrarnine tc ntter annr‘e-
. ciate their Morld and treir viehs tovard life. Lanmuare lnarning E y
. is for us (as for thafr chilr'ran) th~ host means of.cntrance into @ L
their cultural vorld. . i -
RN : . - - '
-~ - J Y
. . , -
Vour emndicns and attitudes ,-*-lay a vory dmpertant
N . ' rart in wour 1'nauate learning.  wuch of your al.iTity
e g L _ to ~et alone with meerlc and to adjust to your - o,
: . 0 enyironment, “as coi -throuch sour develoning vour o :
. - - lanauaqz as an cffective tool.s /s you have srorm, “ou )
: . have bcen taurht to leave tehind immaturc ways an: N .
> . - to he irdunendent: o', vou are bac. to comricte T
, ’ - helrlessness -- nracticine new soums, fursline alowt - ™ _
' . N - . ' with straree wvords, arasninc_for iodes and exrressicr, R
. . o , o and layina asidc wvour atility to think for yoursal f. .
. " . e , ' L]
. - i )
3 ‘ ¢ - ! «* [ ' [} ’
" . . ¢ * N .
. .
PR . i .
v ° 7 - - v .
. - ,
- ! -~ L - .
) . You are Lure to pake .'iqtakfs 'se rf‘nrare Wwugself for.it, °
- oL f0 willinn to make a fanl of vnurfr]f to losc nrestise, to
. - suffor ara rasswont, in ordnr to 'leem the new lannuage. ,
. . Learnind 1% 1211 will rore than rerlace any rrostinc lost - . o N
) ros " in thse carly stasks of wour Jarcuant learnine, Your ) .
- : ) rorsistence and sincerity to,learn from tha native snuakers
‘ vitl =in for, ‘vou the rnsnoct of those who rinht have laudhed
. - &
X - at you. \ .
’ LI Lo -4
§ ~
. . 5.
. 4 o - .
. - ol s .
& e
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The follpeine techniougs are® desiancd 40 heln wou continue -to learn a

lanngane an your gum werkina with an untraine! lancuage informant.,

‘ v

Fach sheet contains o )

SUBJECT - ek is cither oxvvhmt with notes or-left to you to choose -

ORJECTIVES -- “‘nf‘H describe what yeu mmhta hore-te oct out of th~. s\,;%fon

both hn'mshcaﬂv anc cu]*urany o . BRI P

TFOCHNIOUE -~ "mc’\ ide nt1f1e< the Tanruane infdrmant technique ‘)uing uSed

D “in the 1osson, waich you may Jater anply tn othor subjects
’ of our cho1n_ . .
@ R . . ¥ y ﬁ-’
FROCECURES -~ " sten By ston st of suggestions on hav to proceed
(M'nst of the *(.Chmf-u"s in this ro]lcctmn, alt}'mh'a dusmnnc‘ for informahts.
- whe sresk scrme Fronch or Fnslish, can be adanted for monohnr«ua1 informants. )
¥t N
/ . -~
= - - .
5 ' ‘
o v i < < ) .
o* . - - »
‘ . R -
/- 1 '
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) INFOPNT TECHNIOUE e 1

M . SO .

hl

SURJECT: Areetinas ° ‘ . ~

A casual "hi" is rarely sufficient in /frica. Greetinas are ysually agcorded
more importance here than in the States and receive more time and attention. ~They
are the door oncneys to any contyct you may have and set the tone for all. that
follows. N2rlectine arectinns «is a,serious. breach in etiquette. - ""atch peonle

to see' hoy it's done, ~ * T L S ~

OPJECT IVES : o . R - ‘_

3

~ -

. To learn the anrmopriate qreetings for: o . R
= cerints of the day and nisht . . . o
- neonle of dittrront, ane rrouns and sox' (older man/woman, necr maﬁ/woman, cll,ild—
'hoy/niel) T .. . .

.
.

TECHNIAUE: Usinn Sim~1% Pravines as Visual fids
*
] - - 3 .
- + L . T Y
. Nraw Ehe followina visual aids, each on a scparate piecc of naper
1 N §\/ T NEE -

LY

_PROCEMURES:

AN ~ET ..
o N
P /\ ‘“\:?Lﬁ-,-.,";'" )
ST '

- RVENESEAN S
2. Usinn the visual ‘2id, communicate the meaning of A beriod of the day':
_“”a_nz 3 persor - -for axanrle: morninn 4 and yount man (neef). ‘Verify the informant's .
cotmrehension of the drawing. \ .
3. .Irdicate to your informant that vou want to learn areetings for the period of b
the Bav indicated, with that tyne of rerson indicated. - g

oy

4, List«p carefully -~ ‘ask the.informamt to rencat. .
5. Reoeat scveral timcs af"tén”_the informant, indicating that vou #ant him,to
correct your pronunciation. -, Lt < -

~ -

P * - : o’ N
6. Play a short scene using the new structures, heing surc %o observe the informant
“and imitate aprronricts ccstupes, - . <. .. - .
*

7., fsk the informant to rencat aaain, this tim copvinn doun vhat he is sayinn,

usine your ©wn nhonctic scrint.

8. Poad back what you have written and have the. informant correct_you.

9.7 Repeat onci.:fain after the informant without looking at your netes.

17, Praceed in sarﬁc-" way for other periods of-the day—-and other types of
. neonle using yigzal aids as cues. Follow, the same rrocedures for each set of

< aids (in _some casts, arcetinrs may he the samz),

E

[}
.

[y,

°




. 1k, Observe oreetings- out of class. ‘ B ' ~ . .
.- 12, Ase the new vocabulary out of \lass. _took for 'situations where you can L
use the vocabulary (don't be discouraced if the greetings are followed by-a A -
N . flood of lanaae you don't. uderstand. N\ journev’of 10,000 miles begins .
with one step). ¢ ~ r i .

v 13, '§tpdy'your notes that same day, Learn the greetings. by heart, - - ' -
‘ B . < N o' ' . f
) 14. Review the structures dutring the next class with your informant, ysing
. - real areetings when you first mecet and visualﬂeid situations “to cover other

arecetings., ‘

#
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. ’\ . . . YMHEETIF ME TALKS TOO FAST? : s
AN - © i - [ 4 ..
) \ N é— . s ) v . \-
] You mav at times vant to slow wur lanauace assistant
. * dom a bit when he sncaks. For your own benefit it o
. . is hogter to keer a’natural conversationa] “speec most . o
' | , 7 of the time. Remorber, the problem is not that he
C e . 4 ) sptaks too fast but that you hear too Sl.d“ -= and veu 4
A . neec o learn .to'hzar up to spead, not to slow him
\ -t . . . dorm to an unnatural speed, Slowing dowm a speaker - <
" /J’ : * . . tends to chance the Sourids,«rhvthm and intonation. , .
- e pletice that in English ke normally say, “Hherc'd ja :
o : . G0?" thouch if 'slowed down &: would sd% "Mhere did you L
: . ~ a0?" whvich is much tess natural. - . : ~X
. . - ) v Y PR . . ¥
\ ’ o , . i . . \ ‘ - \' N
! 7 . . B . 7 . . .
»hen youoare cut amony thé neople, thay wihl speak too fast, * . .
ot Listen carefully and learn what you can but don't allow -yourself - .Y o
e o 'get discoyraged: At first 'you may hecar almost ncthine,  Xeep. ) !
" ‘Tistening and slouly the break throuch 111 come. fnain, alavs . .
;7 7 allodvourself to he the one who is on the spot rather than your .
L. assistant or his countrymen. VYeu will Qn'n their conversation if you
‘ demand that- everything he slowed,down to your speed of understandipg. . ,
<« . Yhen You are a part of the conversation, however, you may havé to . o
" - - oceasidnally ask nolitely to have som;thing repcated, and even® o, .f .
L] / . ’ . . A
} « . . s ‘e’ ‘ . « ~ . 1 * ¢
N © . . T, . A &4 ! . IS
v » 4 ! o .' . : ~ Tt - M
? : . reneated sleily in %rder to keep un. “Don't expect them to -+ ¥
o : slow down much, for oy, Remember, to the native $ncaker his, -
o Co .0¥n language is the casiest in”the world. You will find that -
e L if you are continually.exnoded to a-faster flow of speech, , K
ST you will beqin heatjde and understanding the faster-speech.,
Lot e - B , . R * . . . . B © ew
D ' : . . e
. 'Q" ) PR . ! . ’ .
- o - . { N ; .
L ‘ - -
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INFORMANT TECHNIQUE §° 2

' r e
e L]

", SUBJECT: Initial Contacts .
o L. ) ) . = A

= OnXirst meetinos.pdonle of differdnt cultures act differently. Certain kinds
of apestions are annronriate -- others aren't. In certain countries, ‘questions

. 1ike "VYhere o you work?" are considered too familiar on first contact, and |
questions 1ik: "HYouw meny childrep 4o you have?" or "How old arc you:" are
o o rarely, if aver, _osked, - - . ° -,
« . OBJECTIVES: ' o .- o ST

. - Lo R

- ==--To make 2 list of curstions which dre appropriaté on first meeting situations
. in your country : . Y '
v - =='To learn to maninulate scveral questions and answors to allow you to talk about
’ voursclf and find out about others in a:culturally accéptable manner.

TECHMIQUE: * Using cycles (Questﬁnn/an.s'wer) or min1~dié1ogu'cs

PROCENURES : ‘
I — - . \ * . . « . .
. 1. Preliginary rasoarch -- bdgin to maka a mental mote of"'questidns pegple
. frequently ask you. (i.c. Yhat is your family name !here do vou come from:
fré wou American? firc you married? ‘hore do you 1jve? Have you been herc -
for 2 Igng time? ctc.) Decide on a sefies of four or five ouastions and ~

LS

answars you would 1ike to te able te use, - : . .
’ \ LN A" © ) - M . e "“J" ;‘T‘/\.\
. 2. Ask the informant’to sey one of ‘the answdrs to o camor question (for

4 -

examrle, I'live in town). Listen carefully . =~ .
' e N \ .‘ ) - i " 9 ) N ¢~

3., Rereat the sentence several times after the informant, indicating that you ° |

want him to correct vour »renunciation, « -~ | ‘ . N\Z
L . ' . B

? :41 Indicate that ycu vent your informant to ask.ynu ihe.ques&ion which vould
ovoke the answer wau Save just rencated. .- . ' , .

b . 2

e ; : o > ;
’ .I - 5. Pnswer the teacher's oucstionsusine .the new strugture.
. : T > .

6. ’sk the informnt to rereat thf‘.‘“auest;ior} scveral times - listen ‘carefully,
.« - » v .

byt L} 0 . () ¥ I3 . St
7. Rencat the auasticn several times, indicatine that you want the informant™to
corract your mronunciation, " N , .

« Ll ’ ©

*8. Nsk the infcrmant the nét question, indig’ating by ycur intonation that you really
+ vant him to ansyer. = 5 AN . U .. o, .

&9, Pr_&ctice asking' others -in-the class (if vou- are vocking in a grour).
< - B - ! . R - Iy .
10. Follow the samc ~roccdyre for cach question, “nstier each ohe until you have ~

a dialowe of three or four‘exch;\n«es.

N J L, SRR . o -
11. Recite the dialnquc several times with your ‘informant, acting oyt tae .
conversation and using Mironriate acstures. . . R L L

& (12. f$k the informant to rcr)eat'the entire serios siawly. Cony the quest:lonfanvswer )

* cycles wusing vour own rhonetic scrint. (See A fwide to Lanquace Learming in !
the Field by “rthur Lovy for a more detailed descrintion of how to note cycles.) ‘

13. Read the cycles hack to your informent, indicatina that you ot him to correct~
your pronunciation, . R . Y , -

~ . .

[P

ol ~
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14.  Rencat the cycles cnce without lookink at vour netes.

* .15, Outsic‘e of clacs, nractice these nevt quostions and .answers m real
Ntuations. o . . .

» .

- 16. \‘Itudy your notns thaf: same day Lcarn nuestions and ansviers by heart

—
". - .
. m;ﬁw }éxt class, review the-tycles by actim out the dialonde.
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INFORNNTECHNIQUE N°3

s - VS

B\ECT‘: ti HP YU '
sy §_l! . Ques mtords .
: ORJECTIVES:

-
-~

. = Toincrease the type and number of questions vou are
TECHMINUE » Gmuning narts of sreech.
v - .
~ - PROCEDURES: -

1. Iﬂéritify ard make a 'Hs't.of all the question vbords (who, what, where, 'when, vhy,
etc.) you have tearned to recoenize tn date. This word arouning will be the
basis for your Yesson., - ' '

+ L4

ike him to dsk_you a auestion
list. ;',/?\f\

4

. 2. Indicate to'yourfi‘hfomgnt that you vould
.using a.question word that Ycu chocse from yolr

3. Listen carefully &nd then repcat the oyestion several Affes jrf&?éating that )
Yoy want the “informant te correct. your prohunciation, Y oo \‘Jﬁ‘ <o
' ’ 1] -

’ o N , . . A e E . '. 1 .
4, Ahsk tht;'info_r.‘mantg to forrulate othey ayestions usina . ‘ ?ueﬁwn dords.
#nd r;encat,_u\rigi al!: to, feel

. : 214
thesques 1el &%
" % ’ "- yd v. R

- , 5. For cach’question listen carefull
conifortable viith structures that folls

. . ¢ . » f ’,M 4
6.. Note down qne model augstion, '/fh Quog oI
rronunciation correction, /- ~ =
57, *Muring the course of the*Te
- and follow tho same “ngcedure
8, 'herever nossible,,_omﬁfr?i e tHe auestions , )
then to the’ informant.”” 7 R SIS
= " * . - ’ - ) * . N ‘\”\?"‘/m:\‘-. « T F ) g “,/ * ‘ .
9. Mote his answers and-y on-you have' finished the questions serics,; po ‘Kack over
the Tist of answers asking for a platiation-of viords you“do not understand and havina
- informant correct Your rponunciation. e :

@

< 10, }'!a\?e the infor;mant sk you./fhe same t'w'estions,.. Bascd ‘on the models’ provided k.
the infymant's answers,/tyy to, fornutate vour own anskers to the ouestions. . . -
Have the informant cofrect your- pr‘r':nuncia'tion and structures. -

T 11, Pake a Vist of your correcte answers fo the auestions. Read them and have_the
informant correct yolir Pr¥nunciation, )

v
VLI - -
~

12, Learn yeur quéstions and ansvors by Keart outside of class. -

»

outside of class as you meet new neonle,

13.  Use four-ney auestinns )
U148, Révitw questions and answers without nates during your ‘next session. ot
» . : 5 s - - Y -

o . . . K o T
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INFOR iANT TECHNIQUE N° & ’ )
3 7 ‘ ' ) . .
SUPJECT:  Peceivin~ a Visitor : ‘y o .

In much: of."t\raditional .:frica; visitini 4s an imrortant factor in human
relationships, The visitor honors the home of the. person’he is visiting
and the host'oiies the visitor his time ap+ attention.

- [ L ]
OCJECTIVES: . S N .
’ i MRS . ) - « a
. To learn sim~le structures and accented rrocedures for receiving visitors. »

TECAMINUE: Create a situation - L >
PPOCENURES: - . .

-

L, Using props, visual aids and nantomime, create a.situqtion indicéti\ng to the

- informant that he is rec::ivins nuests. in his home!

2., Have him sit down. Go to the door, knock and enter, arcet him -- then
encouran~ hiim to continue (sit down, something to drihk <- observe his gestures, .
mhwsical contact, -roximity facial exrressions, doas hé “rise or remain seated,
otel) . . R :

I'4 * ’ e
=y

) ' AR %
3. Have him rereat tho scone and the things he said shveral times. Listen
carefully, T s .

N
§

4N fepeat after the informant, one 'sentence at a time, indicating that vou .
udnt hin to correct vou. . . _—

* s, Chanae nlaces with the inforfnts Try to rousc the vecabulary you have
Justilcarned, imitetinn esstures vou observed. v .
. t *
6. !ler-eat’gchc samc scene.  Ohserve his enstures in enterina (does he knock,
. clan, smile, extend tha hand, “1? dons he come towards vou or dnes hf’ exnect
- % B

vou £o comc te@ards hi-, etc.) . -
: . 3 ) .
. 7. Replav the scene s‘%oral times -- ‘Chanerine from the™ vole of visitor
. to that of host, . ) " R .

)

8. As* the infarmant ter ropoat andin, this time conyino down vhat he is sayina,
using voul nun nhongiic scrint, * '

®, Peadt Kack vhat you 'ﬁfé,’wri tton and have the.informant cerrect vou, "

10 Rurcat once amvin aftor the ihformant vithout lockin~ at your notes, s o
Y i 7

11. st about visitin- frotecol. If amranriete, visit a friend or acquatnfance in
©-pis hoe, Try out your argctinas, Observe the nosritality, .

»

.12, stily vour netes thot same day. ) .

. M ! ‘.
Lures during%ur next. class; rccrcating the awest.
situation: -

N -
. T 16 - 2 :
. . —

T 13, Peviow the nav struct

Its

iy
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IMFORVNT TECHNIUE Mo 5+ = .
s .. e PaRT 1 ' : SN
v SHPJECT: Everydy Ijects 0 T T—— g , v -
T T S Ce T ' L ,'
OBJECTIVES: - - - L N,

4

#

\ A - .
- To learn the words for ‘thinos that .you will he sceing and using fr‘equenj:ly,.

< <

- To learn simnle, uscful strutturas’ that vou will need to. refer to. these
ohjocts, ' . . .

. . .
. - , 1

AECHMOES? Usine ohfects as visial-aids' e .
PROCERURES: Lo \ . N o
) 1. Gather cicht or ten familiar edjects and show them to your i nformang. : .
2. Indicatc to the informant that you want to ask: "that is this™" ‘Listen ) ,'

%gmfu'll y and‘rencat, Mave th& informant corract vour Bromunciation.
P 7 ) . P A

3. Inrasnonse to the cuestion, have the informant identify cach object. Listen
car2fully and reneat after tho infoymant havina him corréct your pronupgiation.
Continue_the nrocess until you are able to identify all of the objects vijthout heln

&

from the informant. !
c . . AR T ’
A, Hide or cover onc of the ‘ebjects and indicate 4§ the iqfomant that you want

to ask; ““lhere %5 the ¥?"  Have his pronounce the question for you. Lister .

carefully and rerzat, The informant corrects your ~ronunciation. N

5. Hide or cover othcr otjects and ask tho same nuestion, using the word for
the hidden object., “horo is the'¥?" In some languancs, nijects of differgnt .
‘natures ‘or classes reguire erent types of questions. Note carcfully vhen the
informant indigates that the samc question doos not apnly. .

' Y - , .. Y
6. Pay special attenfisn to the informant's answer vhen he says:" Here it is®
or "Tha X is here". Pepcat the answer until you feol comfortable ¥vAth 3¢, ' . .
- . ‘ - T
7. Have the informant sk you about thn whercabouts of diffcrent objects and try |
‘to answer using ithe same structure: "Here it is" or "The Z is here”. - - w“
g - - ! . @
8, llake a list of tho chjects and of the cuestion and answer structures. PRead ‘
- thom having the informant correct your nronunciation. . T
9, ‘Mov, exnand tha exercise by changing the nosition of the bﬁjects and eiaminfm
< the terms used to incicate rroximity. Check the difference between: o ' -

Here it is_ . -

) . There it is: - « : . -
‘ | N There it is, vay over there . . T
Listen carefully and roseat. Hive the i"fOWmm ’= ;

10, Hanipulate the cbjects fo usc as many of the structures vith as many cf the

ohjects as rossille. 4 1termate. askinc and answering quest}ons w; th the informant’
\L( .*‘ . - - ) [ -~ .: ‘,‘#”

1. Popy the different answifs. fead them having the -informant correct your

.Pronunciation. . . J--

>

4
. ‘. o8 e v-
& »~ I .
. . N . ’
. -
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-

14. Learn all the forms hy®hcart and look for occasions to usc them out of class, = - LR

- . - P : ’]3' « \’c o
| L SR
? ? Y
Y , . ' . t
INFOIF I NT TECHI;{QUF' Ne 5 ( Contipugd) \ :
. . ' * 2 * .
' ‘ PIRT 11 Vo,
» - * \\ L -
[3 \\ -
/ SN . \\
1, Review t'ﬂc ot jects learned fin “revious lessnns es well as the ouesqons ‘
"there is XY and the noscibla aﬂswer's o - y >
Ind1cate to the 1nfc,m1m .that veu uant to sav: " Cive'me the x |
0’~servr= carefullyv an Friticte mﬁmnn ate exrrissicns Anr cestures for qiving

and roceiving (Do you ofﬂ,r vith one hand or two" Right or left? Do you |

reccive with your richt "and, 1~ft hand-or “oth v <o you acknewlzadge

racict™ Is thera o onrd Tor "thank you”" Is®it used in this situation?) »
] -

3. Practice the he™ sentenc: using &4 ‘fﬂmnt osiacts:  Give mo the X ' '
(Fve me tha Y, -
7.3 . g . Give mc_the ¥ etc._

4. Ry nointina to metho r *usonmcr th t'1c r1ctur'e cf annther nerson, -t .
indicate to the informnt thet veduwant €9 sa “iye hin the X. , ‘
Listen car-fully and reneat, aent the s‘,ame wroicdur".,‘t'o Tearn tho sentences . 7
Sive her, us, thor, .. Liston carcfully an yoneat, . - . . g

. Ve o \ - |
5. Indicate various oh:iccts and neo'ﬂe {Lor visudl andske"resm*inﬁ neople) / f |

to-allov you to ,:ractxc: the sentencns Sy me (th\.n, hm, har, #s, atc. )

. _the X ( — , Y

’

' C e e L L .
G.. Nnte the difforent forms, Read thom havins the informant correct any |
inaccuracies/ in ~ronunciation, DA ’ . . ‘ ;

. ). Demenstrate rossussirn Ly 1olding one of .th2 objects’ closn to vou and inJ1c1Hn ' |

0 thd informant that you want tn say: . have an %<

isten 'crrofyjlv *mr' rorcat, ' , .
J-

S. "Practice ta nov svntcnco I have an X bys u':st1tuhng various ob.]ects for 2

apd repeatina the srnthC's I have ‘..‘Y, Ihave a Z, otc. "

+
'

\

\

|

, 1

a, "01101 *he samn Procw*u for the othor :’rsnns ,J"ou, He, She, Yo, Thoy, ntc ’ J

10, '"ten you feel’ comforible wi th. thn con\wnation of "tc havo“, note dcwn . .
A series of ne q1 s nte;pgg'/l nave an X, . - ’ ‘
You have a Y T . :
M has, otc. . L : , |
Pnad and h*‘vo th. ‘1ﬂf’“‘f""x"t corrocT your nronuicia atien, ‘ - '

11, Feller the same -rocess for the nuestion:_ N you have an X?

- . Deas e (smq have c'rc. . |

~s »¢11 25 for the remation 1 don't have an ¥ - . .
|

|

|

|

. - - . FS
5 doesn't otc. "* S -

”»

-

12, “nqtffer nessibl cx-ansion of the ebjects involves the examnutmn of sinrular
and ~lurl forns. This r ruires havina” two-gr thice of the same pro '

Elicit contrastmr 5.ntdnces:  here ig, the X" Here it ds

L4
¢ cre ava the K'S” Hom. the 1 are, . . . 1

) =

- .

13. For each sentence follow the process of repchtion, correction, pracbiCu .
and copvinn, . - ,

N -

-

. . N N
- .t . ‘ 1. ' '
. e X - - N
- LY : L . 2

-
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* Languaqge learning

anythjnn new.

_mastered as much_of the

the case, make a point
esparionces to truly te
you are on such a nlate
.devote yourself to prac
of .the lancuage and nai
bin danger is that you
Tona. It flay be comfor
“vourself, to move ahead
noel,

a success of your

Go From Here?" Lv Marguerjté'and CharIeS Kraft

occurs 'tynically. in tcrms of a

series of nlatecaus. There will be stages when you T~
' seam to be absorbing much of the language followed
by nlateaus wien you-don't seem to be learning

. 7 Lo
You mav, at times, oct the impression that you've

landuane as you are able

or that your proqress has becn arrested, If this is .

to get yourself into new-. -
st your nresent ability, ihile

au, vou'can also usefully e

ticing what wou have absorbed
ning self-confidence. The

will stay on this level too -
table, but you must force
if you are-to achicve your -* -

Yo may\becom: discourancd at certain stages and
feel that your nrocress has been-stophed completely.
Pconle who have succeeded in learning a second
lancuage, hovever, know that 1f you.keep pushing
ahcad the time will come when things click and you
are on the move anain, Remember that vou are tryins
to compress into a few months what a native speaker
‘took years~to-learn. Even trained linquists ~don't .
* usually master -a new lancuaqe in less than two years -
of full-time study, Your determination to.make. L
language learning is your best ally.

\

»
.
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Ch. T, L INFORANT, TECHNIQUE N° 6 -
\\ ) S o ) .
' . ’ ot
SUBJECT Using !ocal currency
in the‘process of byyine dd'mrs you rieec. to survivg, you & 11 meet salesmen ;'
and market wemzn whém vou will be seéina fregu’mt]v They are 1ikely to
usetthe same struciures -eath time you neet, Gften asking the same questisns and
resoonc‘ in tho saho.way. Since the process of buyinn often includes
‘“barcaifinh 3nd giccussion, “these peonle renregent aood ]anguage models and rich
sources of strudtur‘es and ccm*only u$ed useful =xr>r°ss1ons
ORJECTIVES: * Y
«= To laarn torm far Gcenld curr«’ncv" ’
-- To leafn® to ©-. % 1isnoy ip the local lancuage
- To learn te ash for and u-*ﬁer's.tand the -’ 'mce *of an article,
TECHNIQUE:- Using nhiacts as visual cids - -
" PEDCERURES: C ST T

1. Plase five or si. coins of different dencminations on the table. Ask the
informant to i dentify.cach coin ~- Hgten carefu]lv.

2. Rereat scverai tires *’r'tpy- the informant’ *ind1cat1n<1 that vou want him to
correct your nrenunciatien, . -

3. Contmue repeatinn: untﬂ you are ahle tn idcntify cach coin,,accuratelv
“i thout thc holp of "thy informarnt, " - -

% Place ‘four or fivo of the same obtect on the tal.le (four pens, four
oranges, four hooks). Ask the informant to 1dent1fy the object (singular and
rlural). ‘Rereat arter the in.orment. f

»

v .
~

5. Place nne coin next to one article. Elicit the anpropriate resromse from

the informant (e:g. one oranne costs 25 francs) Listen carefully and repeat’
several times, iwlicating that vou went the informant to correct your .
nronunciation. o7 - '

) ' ' ,j . ’ = 0
€. Elicit the exproscion "Hoy muek® or "How much dogs it cost" from the informant.
(Listen carziully. Obscrye ‘wnr ans LU-"GS annropriate-for asking a question.

7. Practice these new stru:turcs; using diffe‘ren{. numbcrs of _objects and cotns,
end the now st(u't""cs: “Hewr much?y*It (one orance,” two orannes) cost(s) .
25 fancs (5!" 275} c’*c 4 .

8. Ask the inR¥a t cn reheat structures seen in the lesson and c‘opv them
using weur cun nhcnetic .acmpt... ¢ ' 4
.~ dencminpation of ceiig ~ rx*,]ccts (sinfular,” _n]ural) :

{ L

9: Read what vou have uritten, bhavina the infomq§ correct your nronunciation.

LA .

10. Repeat the nc' materials ang} structures anain vsjthot't referring to your notes. \

11. Outside of class, =rice articles which 1nterest yeu, using the jocal
language. .- . :

<
o [ '

- = How much (dces it cost)” .- It costs : francs . ~
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\12. Study|yqur notes that samg\d&y. L . S co ! ‘
lass. To make the review more )

13, Review the new structures-in your next ¢ ¢ .
\interestir'\é. bring other objects' to class; After having the- informant identify -
new objects to review vocabylary

them in the local-language, repeat and use these
ing structures-1€éarned during the previous. sessign, -

for currency and accompany
14. Exnand the gxercise ysipg larger denominations. until you begin o feel .
comfortable Handling the moncy. \ . o T
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. *'\ o \" INFORNY TECHNIQUE M° 7 Z - T .
,-\“ . K “ ‘ . , = ‘(', . -
| C® o P S
. _SUBJECT: Bargaining v L e N
i ) T - ' e .,
Rargainino 1s often an accented, exbectéd part of shopning in many parts i v

of Africa. ~
from vhom wouw will Le huvine and thi

ks an ‘merican, vou are\thouaht to be rich hy many of the peonle

precenncention of theirs will often. |,

*affect the hargainina nrocedure, nrices asked, and 1+illincness to £ome -dowp

in price,
nrodedures and Structures for barnaininp
and financially ‘profitable to master:

*

fs &ith any othor social exchannes, thereare aapepted politc * 3
vhich are hoth socially impertant

)

@

DRJECTIVE: ~ -To kzarn to hargain in a culturally -ap

pronriate wav, = - . oo ‘

. .

TECHNIOUE :

\ i

ey

() -

-Crea,t_in>\a dialocue ' s

o

\\\\5:TOCEDURES: \ R
Research =- Find out \-'h'ere, wher and hy whom bargéim‘ng is apprghriét&f-

2. Observe bharaaininn,

Y ~

. H ~ ‘ - ]
) nayinn special attention to oestures, exnressions;
and atmosnhere (playful, : Lo

w
apary, teasing, etc) ) . -
3, Yorkinn with your informant, create a dialonuc betwed two characters
“incluCine askinm a-rrice, indicatine that it is too expensive, etc. Writd,
dovn the exchanres as you a0, usina weyr ovin nhonatic scriat. Limit’“o‘tér} .
dialon:2 to a.’maXimum of .four exghannés.(eight‘ lines). * Y '

) -
“
FIa

*
-

g >

-

.hﬁ

8. P.e'ad. hack the di2loque-line by 1ine havinn thc¢ informant ::or._‘rec.t your’

-« nrgnunciation,

v . L

.

5. Choose one of ‘the characters, and reneatine after vour informant without ., . .

R g v

referring to your notes, learn that role by heart, .

6. fict out the dialocue playing the ro¥e vou lcarned. Dramatize ad

. to-make the dialocuc/role play more interesting and towork on inton

7. Learn the sbcond rGle as in Ston 5, and _w(;E the &’ialogue
. time as in Ster 6, ' .

-
> .

A
¢

EE

A4
v

L] .- S o~ T
8. ffter class, 70 to thc market and barqain for sometiine yo

like tc buy. (It is a rood idea to hame an a-oroximate ‘idea of an ,app‘rjopniate

~ [

pricg to nay before you go.) - . s

<

9. Study¥your nctes that same day,

would really . 24

L2 e E
o, v

- hal - . -
& ‘»‘;‘ A - N
4

« P a4y
Lt

10, Act out the ¢

ialonue acain in class the next day as a réview.

" role odtz,) - - ;

. , ' - Y t
11, Fxneriment with chanring the atmospher
» friemly to hostilc, teasine to encouramine
2tfcmnt :
exoress your emotions in a given situation,

(Play dach ~- ' .

.. .
e

e of vour orfginal djalogue from -
s etc, . By imitating your -informant, - ”

.

"ito mstor intonation and acsture chanres that vou can use to apnrogyiaté‘ly .
» .

. T " -




SURJECT:
GRJECTIVE .
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INFORSANT TECHNINE o & {-

. . ¢ .

Develpping 2 subject of your choicc -

T~ exnand vocatulary gnf structures vou contrel

-

ECHNIDUE *USInq nJctures -- nne of the casicst informant. tccﬁn1ques ma1n15J
Acause. the lenrth of the informant's descri~tion is casily controlley ana
*nev vo'abulary 1s*con\1etg1v exrilained ﬁy the pictures content.

PROCEDURLS‘ N ,

[y

-§
D \ . -
B “y - - . . -y

- -

[4 -

1 .
1, Choosn, @ “1ctur°—that rerresents an 1nterest1nn rolavant tonic or\vocékulary

and stpuctures vou w;u]d Tike to he ahlo to manunulate.

. as hg-speaks. Sy
Y"

A
y

Liston reFully. . A

-¢~ -

g, Try to renedt as ruch

6. Pecord thn dcscr1nt1nn under the nicturs in yeur own ghonetic script.
the Sentonces and have thé informant correct ysur nronun;iat1on\

\:7. Sgudy tﬁe d scr1nt1nn.

o 3

3. hska ho informent tn reﬁeat tﬁs;zggg,exn\anat1on three or four times.
a2

-

'_ 2. Shoy thc 1nfrowmnt the nicture. nsk hifm for a-short dtscr1"tion of -
"what he sées/(fqgr or five sentencrsy, Have him, 1nd1cate asrects of the p1cture

.

— -

~ . N L4
-

of the 1rformant s exnlanat1on as 'oss1b1e. If you
et stuck. havc the informant réneat. the prlanat1on sentence by seritence.

<
| .Tg 5. "cpo\t ‘the sontcnros until fhe Q4t1ro OXﬂlanat1on is nastercdjggi

»

Lcarn it hy neart. . —

o

'8, Durina tha neX ‘ss1on, revidw the lesson by recitine thg.doscr1nt1qn,

‘referr1nﬂ to the nictures,

| . X',:

»
o

v
4

hut vrithout r@ferr1nn to vour notes.

, .
s -
v

X "ﬂartcﬂ from_dpn911nnu~1 Informant‘Trcthnqgs fnr Pbace Corws Voluntecrs
y he Juditt Reinstein

--
D e \ t

“

-

Pead .

. “ ’
> "V » ¢ . -
x
e 2 * .
& - - - . ? g
R 243 3 .
" .
H - < g
. o
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4

stick in vour mind., These you will, almost without effort, be able ~ .
to hear, think,.and us: often and sc vou will not have te waste ¢
" » fuch enerav trying. to romerber thery,  There are othor s xpressions .
* wtigh de nct readilv stick in vour mind, howevcr, and will need-to *
‘ha somchow rinforced fo keep them there, .If vy can us2 your o

-19-

, » . ' \’ ‘d: N .
Fxcerpts from "Where 8o 1,80 Fror Here2" by Marguerite and Charlcs

Kraft )

.
) .

» -
- ~ >

WHAT IF THE NCW LANGUAGE NOES J'OT STICK?

Lanauace lmrnjng is often ruch like rowring raint throuah a ’
sfeve. If ycu contipue pourine and pouring, eventually some of it . °
hardens arourid the edqges ard fills in some of the holoes so wvour . :
s%ﬁll 'hold tho raint.  In a language lcarnine situatich, some
can Temorize auickly, nthers’ require ruch ¢ffort with ecomnlox ° -
rental association necessarw to rake thinos stick. The result '’
denends arimarily en the netivation, rersistence and nractice of
the language learner, not unon his natural avility to_lzarn in cna
¥av or another. The fact that all of us ave learnct at least onc
lanauage wel] s gvidence that we are able fo loarn annﬁm’:g.

Seme words #nd cxnrossicns for some unknovin 'reasgn. simply -

' imaninatian, you can egtablish asspciation links which act as sca
foldinz and are recossary until vou have loarned to usc the new-

* exnression,. T , c s .
‘. ; hd . > . .
" Séme words can Ke'learned by associatipg a kngn Faalish .. .

vord ith the nov vard, c.g., hazo is Hausa meaning mist—is
closc anouth to the Ennlish haZd %o be casily associatod and ramemberad.
Other vords may be rotained Dy associatinn them with persons

‘with that charactaristic’ c.g., perczosn in-Sranish meaning "lazy" -
‘yill ba morc casily retained, pevRans 7F vou are ahlo to associatn
it vith a particular person i><¥s'_=ssing this characteristic whom

. your mind's eve will'nicture vhenever you hear the word. You may .
want to jot the person's name in' pencil on the: back of your vocab- °
ulary slip until you have learncd th meanine of tic vord and can usc L

. it without thinking first of thc nersen, Thop-crasc the associa- .
. tiom link for it is no lTennor neaded, . -

kY

] s . . o #

- B f‘ssociati?fs mav_.be established through"xlords from any .

feniTiar landuage (not just English) vhich sound” and /or
mean sorething sirilar to tho sord vou are working on in
the language sou are learnina. ,0ften you cannot find a
,strooqg assnciation (ond very much like-the word you are.
» tryina to rememher in sound or reaning): and i1l have
to take a mor.: round-ahout method of rememhering. “In an
article en Tannuanc learning, Dr.s Reyburn aives the |
follmiino Pulu-English illustrations of this methed,”™
~nkol meanina hill associated with coal since one digs
. conl out of HITTS; or manc, meanding to finish, can be ro--
nembered by TRintana -=T7va managed to finish, s lono
- a5 vour'assnciation is sufficient To brina The vord inte
vour rind.vithout vastira much time, it is a useful one.
i's you renularly-teke this round-ahout route, you'll

PRI " find nov and thtn a sten drops out and eventualdy . th
% o © vword will come without tha round-ahout way of thinking.

| A
oy

on®




K . » o -20- - RN
‘\ \~7' \f,.. . R PN 7’ : . ot .. .
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o - . o N . e N N
.. el INFORMAHT TECHNIOUE nog—= . . .
\ . ' , - g : [ VI o . . ., . >y ) : - d ’ - .
- SURJECT: Learnine Comon Verbs, ) ’ . ..
ORJECTIVE: To learn te maninulate a scries of freauently uscd verbs in - °
. . :‘1ffrrent mrsons ang tepses. c e ot .
- - _ / N
© TECHMEQUE: Usinn a series of actions -- 'ﬂacmn vnrbs in"a logical series :
- . often serves as a memorv “aid vhen learnin~ a now lannuane L~
P . . . s, . R ..
o ROCEDURE : ) \ - . ‘ . o .

1. Vorkimy with vour informant, ma¥c up a 1ist of no more than twelde thmgs

vau or he doos c‘ach Aav in sequencg (1 wake u~, a0 te the john, wash, nct LN -
PR, 'iressod ete. )' Ztnlain the act1r§b your informant either_throuch trapslation
.w{ﬂr pantmm‘ . 'Ntn th%S\‘ actmns ‘N1 your ovin nncnehc script.

- / 2;. Pead haci’ the 1ist. Yine by Tinz havinn the 1nff\rmant correct vour )
'zronunciatmn. L. c

? . — . .

.o 3 K 1thout refarring to vour nntcs wetat the first four actions after.your .
J 1nformant until-you car re weat thcm casily withnul hasitation m‘ mstakes. . [
,' Phén you frel comfnrtab% using the f1?s{:'our verbs, continuc on to the ! ' e
f’ aroun cof four (as in th“ 3. A ﬁs . .
Rl l “
5. Try to ‘récite th the first mrht ver*w without hes1ta‘tiun or mistakes. (If the, ( _z
list seams too, 1onrf% “handle, Cha~ter 15-in "“uhepe No 1 Ae From Hore" by - . ’
_ - arquerite and Charles Kraft, r, 65 micht bo encouranine. _bhat if thenev lanqua‘. N .
) does not st1c‘<”)f‘5.fter Loing encourancd by the Krafgs, try te apnly . .
- FMTTTIRS oT association to the firal aroup of four sentences, until you . £ .
Bt have ‘mastercd the cntm sequence of 12 scntencés. . . . v

6. f{urina,th? next session, raview the scries of a,ctmns*an(' usinr ‘hotcs or
nestures have the, informant channe the "rerspn”. (c.a. if the scntences reart

"1 net un, 1 net washed, ctc.”, ¢hange tw “He gots m,.hc nets washedy- etc.)
If the channes in person % no t <ntail sqnmﬁcant chanras inf the vcr'b try.te
master the whole scries of twelve at once. If, on the othm*hand, the verbs .
chanse sinnificantly, study- thesnew segqu.nce, four yorts at a t’me until you -,

hth nastorm‘ all 12, 'and then cony them dorvm, verifyine with™our informant. L -

.

‘!

4 7. Continve to cxnleit this “asic 1ist c‘aanmnn to othor wrersons (we, they, .
- you-singular/plural, ctc. \ In order to keen the nersen you arc referring to ) s
straisht in vour: r..ind, it is usaful to use ~istures to. indicate 'I" "‘h", etc., .
LS e as you sncak. (%o carefu} theush, '\mntmn 1s considarcd imnolite an\‘. aven . e
hostile in some culturss,) - . . : -
’ - . e Q ~ -
+ 8, Durifg 3 third and ‘frurth sossion, this axercise can b7 exnarded to doal mth .
tenses by learning taa viords from vour infermant such as: - ‘
novs - tcr’av . u\.str‘rday LT e .

tomorron 1ast vear... v . R R

Hark thrnu'vh the scrics of -actions usinn different tae x'ords to aet an idca of
+ the sturcturc sfetonses or aspects. of the lancua~e. ~ ™o not ask vour . .
" informant- to identify thc "tensc" involved. "Ne not exnect your lanqueqge . e
,assistant to descrite the structurz...of his lancuane to .you... Ii and C. .

“¥raft: Mhere Do I 7n rronH re?) , * st

a”

. » ' N ‘ ‘ . =)

L VIR
*,
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v . T _ . .
~ . IHFORHT TECHIMINUE N° 10
- A . 't ' N * ’ ’ h
\ .. ’ .. . A ' . -~ .
'.S”PJECT: P‘rfo?m'ng 2 Specific Tagk '
-

It.dis m"hrtant ‘to ramomton tha une{nr standinea culture is necessary for
,accOmhsh\na Specific technica tasks MIt is also imrnrtant to remenber that -
wi have snec1f1c tachnical tasks to accomhsh an! that vour crpdw]hty e
aften depenc's ea hove weld w~ —‘erfﬂrm these tasks.

NPJECTIVE: Te learn a serics of verbs and vocw»ulary nlated to the werformance
v , cf a specific tochnical task, <

. v
-

TFCHNINUE ; Using a "How Te" or task oriented situation' Ras1nr vour Jesscn on 2
srecific tachnical task obv1ous1y relevent te yeur work adds tus for auick N
assjmilat1on of structures and \ocabulary, Rocause® task oriented situations .
dcal with acgions, thov prov1“c gxcellunt rraét ci in verh usage. ?Pecausi the task
may 1nvnlve Arops s 11 as action, vocabulary is com-letely definad.- ¥ecaus.. only
onc task is descmh d, vocusularv on. one toric is axpanded. T

" UPOACEOURE: - . ' AL SR
; Tt : . .
- 1, Lhoose a tadf oF ‘rrocess related to v vour hfn er jok that vou _need to ST
‘Jearn to '*grfom. For'cx,: How to d'u‘ a \‘G”, how to cult.wate & f1eld S
how to nrepare & Tocal Cish, etc? s . P oy
2. Tho -1csson is arcafly ‘nmch d if-you can “rcv1d nrens, oh,]ects, and ,*
.visual ai’s 8o that the inforhant can ‘vmonstmtc the "rocass or.task-he '{s .
ex'ﬂmmnﬂ . . . o L - (<

v A \
3. Ask the quasticn: Yoy o yourdig a well? (for ox, } ar b dOES"Oﬂer‘]ﬂ a MIP
Ask the informant to sh"r’—vﬂmo_aifs_.' . ... -

A, Lets the informant 4.mnstrate and ~xnlain the entm: arceess tvn - or three
tx'mes. Listen carxfully frvmf te asqac1ate. wprds with act1on< anri ongects

5. Reou.st arother repetition of the cx'ﬂanatlon t‘ns tma sto"mnr' the rnfomnnt
aftér units of twe or three scntences --.thich you a}ﬂ!en"t' tg roneat/h

mfcm\ant corrects vouf prrnunc1at10n. PR LT
¥

1

" A, Continue %this precess mtﬂ y(‘u car® oxplain. and dembnstrate the- entm: "rocess.

7'.. Copy j:he cxvlanaﬂo‘” m. your oun ')nonpt'lc scrint, re ad ba»ck the explanai‘.ic;?—an&m—r

have the -teacker corruct J%ur 'wmnunmatm'\.« . " ¢
2, Studv and learn the ex'\knatm S ‘mart that s‘*:r’o ..av o % :
+ . - » s . “
3, 1he2n-3xt day, r.;vi-.. ihe m;r]anauiqn rcci{hnﬂ it tn uour infomant and-havinv ¢ |
him correct.. ~° | -, : - s e L 7 .
10 Kith the ho'lp of y'u“ nformant ‘@xhand the oxplaaation by transformnn it .
into. other tenses.: JImperative, future, past, otc. Repeat and co-:v :
' 11, Prpctice vorr axnlanation in 2 real situation, - . ' L .
- - N » . . :
" - . 4 - .
] Adapted from Monolinqual Informant Techmr-ues for- Peacen(‘orps Voluntegrs
by Jud1t‘\ Bemstem N ] - T e T
R 26 .
. ‘ " " >, = -

Lo
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© INFORIANT TECHNIOUE M° 11 vt

» , - Co . - »

{ SUBJECT: B,gve'lopihgwa subject of'ﬁur choice . . 4
], " OBJECTIVES: Tok]e]ze]xrn nouns and verbs relative to a snecific subject or technical
S skill. o _

4

s

‘ ~ . .
TEgHNIQUEi Nessin-g-con (developed by John Rassias, Dartmouth College).

PROCEDURE : ve L N - &

"+ 1. { Choose onefSpecific subiect that interests vou (for ex. a technical subjéc; *
Tikervell-dingina), , . :

S 2’( Divide a blank nanc into six equal squares. Think of six objécts related to

;’,[j:he subject chosen (a shével, ciment, re-rod, buse, rulley and water). iake a

; rouch sketch 'of cach of the objetts. "

PATN LT e A ) s oo - )

: 3. Identify each drawing for your 'infqmant, and havg him supply the arpromsiite
word, Hritc.the name of the object under the picture including thé article (tin

; or-a). Have the informant repeat each word. Listen carefully a“ repeat.,

)
W

LS <
°

. ..-8. Ya¥e sentencos vith cach of ,the ohjects and have the teacher correct wou.
p ) ’

kS

v

5. For each drawinr, make a list of questions and answews. Have tho teachor
.- correct vour nronunciation and structures. - . I

.

5 ”

. . . B N
" 6. 7sk him the oucstions and have him ansver: . _— -

. ? 7. Have him ask vou the questions and you answer (construct a r'légatﬁ/e as well as
- a positive answer for oach auostion.and practice them). ) ' .

v, 8, BRased on the §trucvturos¢°ﬁearned in your sentences, questions and arswens, -

- beein to comnose'a paragraph based on the scries of ohjects. Create your "story"

) sontence by sentence firgt orallv, then on paper (or rreferably on a blackhoard if
N one is availafle). Limit wur toxt to 3 maximum of six lines.

.. N -

: - - * sk
9. [ead the toxt as vou have #ritten it. Have the toacher correct your pronunciation.
& AN . 3 - . . .

~10. S'lmfgly\—mase or block out words in each line (Ffirst nouns, then verls, then
. Adjectivesy otc.) roacing the text after each series of erasures. Continue unti?
¢ the entdre text: hes beon 'erased and yoy can*recite the six Yines without thesaid of
_the infopmant or the written text. o -

- . - I
11. 75 a final riviow, havé the informant ask ou question,sjébout the text.

VN 12. Outside of class, tise the ncw vocatulary in-a replsituation. ‘@
e 0 * L N Y ‘ - X i ’ : e
o 1*. Raview the, text during the following session before noing on,to somethina new.
=5 N . - , . P "
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. INFOR lf\ T TECHI'I“UF Ne 12 . .
L er ) . : ‘ -
N i . .
. c SUPJECT : C‘eremonies‘ . . » N

. . -In many so called underdeveloped countmes the neads of the grouy, family or =~
community often take nrecedence over the needs of tlf-e individual. The imrortance
N accorded to “irth, circumcision, mrnage, death and holiday ceremonies vhich’
often involve carefunv pres chr'eo rituals and larce numbers of pno;ﬁe are aq
expression of* this communal shipit: .Structurmn your informant's discussions
A N sucmcrrﬂmonles allous vou to rear a double harvest -- incréased Jlanquan. skills
. and a deeper understandm" of the ;‘poole ‘and ‘their custems. I wou learn to °

> marticirate actively in hat is imnortant to a neonlc, whﬂnever .nossible and
<, mpropriate,, you, too, hocone imnortant to thnm... o
T 1
. OBJECTIVES: T~ 12arn atout a s,:‘cc1f1c communal cercmony .
N . . Te learn voca‘*u]arv and lincudstic’ structu"es arpropriate for this
- ceremony. - DS

-

TEGENIMUE:  Structurine a lc:ss;on..throuqh nuestions

v

Ppocsru'iEs: .
« N : - » \
. ~ 1, Create a situation for vpur 1n.ormant usina real, characters known to Uoth .. .

of you, for examnle: "”houne s vife nave birth to a Fabv boy" .

S 2. Psk the informant the namc of the ceremony_ that follows-the birth, _Listen
T carafully, rereat and note. | ~ . -

S 3. ®louns - “sk the “informant to list and describe the objects necessarjl for th1s
cerdicny. Listen carcfully andergreat after thc informant and note. ¢ . o

‘ 4. sk the informant “hat r\coﬂc (relatives frwn s, off1c1als, cte) willsbe
R ) involved in the cercmony zither as narti cipants cr auests. Listen carefully, repeat
© e .. and make a hst of the, people involved. ,‘ < /

5. Verhs - sk the mfor"\ant to dcscrme what wﬂl m done at the ceremcny, in order
if possitle. Have him 2xnlain hoi cach otject gistéd will he used and wnat, cach
g rerson Tisted will dq (h1s/her role), Listen cérefully, reneat and note, =% -

6. Expressions - Using miniature ro]e nlay hive the inf6rmant act out and <_que1n .
) + vhat arant neorle will sav to cach other on this occasion. Listen carcfully,
- g - remeat and not . - i .

~

.
- 4

. 7. "’Jectwes - "sk th> informant to déscribe nhat constifutes a good éﬁr:rnonv .
P Listen carctully for adjectives (11'<e rood, -tasty, vﬂonuful 2tc). Repeat ¢
P . and mte. E N ] .

P ‘ s ‘ S

o 7. Summary - Try to dﬂscri’w the entire ceremohy % your infon‘nant, referring
Lt as 1 ¢ As nossitlc to your notes. Have the informant correct your stryctural

e e . errors* and '\rnnunciat*non. . A, _
. -

’

9, Yrite 2 shcrt g*ar ~rarh vith the help of vour informant, outHn'inc' everythin~
that has Foen sail about the ceremony.: fiead the text and have the informant, -~

P . . corract ynur wronunc*ation. ¢ 7o
i ’ o .
10. Study your notas and memor1 ze the text . K *

Il ‘During the follewine session, dcscriheﬂthe coremonw without referr'inf to wvour
) - rotes. - . . N

- .

) 2012, Attend 2 real cernmnnv' ohserve what is hanrening and try to use th~e vocabulary
. . nrassi vou he r . .

- 5 1and oXPrass )s have lea ned ‘ 26 N | ‘

oL e e - i

T
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’ \ A
P ‘ INFORANT {ECFH'IQGE e 13 S
¢ £ ) PR " RN : . . ’ - »™
*" SURJECT: Developing a subject of your choica B L
o :
<l  OBJECTIVE: To expand the vocabulary and struc\}s ou- §s. .
srero-sors (oo oAl ' '
>~ TECHNIOUE: “Micro-Con (develc'v; <4 Jofin f{sy Jﬁarmﬂ»  Colsde), , T
T N La T
- This techniquc use$ a Strict timing dgvieeit ,,-»9 ctifrest o TELSHR; = .
limit the vocabu¥arv-and structures. presgite n_,,v-—'* “wateh'y g a timer .
of sgne king is essent1aT for _thisx *4&‘7'?% T o "””' ¥ A AN |
- . 4 a N - X - 4# : & el 4; N ’
| PROCEDNRE: [T ST o Y O T
12 Ask your jnfopmant to ak to you_faroex ctlv o\n\é—f/\r;L jr:. on a_topic “that T
_interests you. Lis % / ™ g — \Y .
2 o / i '}' 7T ‘
2. Have hin'spéak of tho-same tonic (a Ms dond time - a0 Exabtly for ofe T "
minate (if possi ha\gg a/ﬂ1 rd\qer on ndct as, ftimer)/’ Nsk-im to try to” LT |
~"lise as many of‘the|s Qc*\ es and aé much- of, &e@me vacabulary as ) . TT—

; Possible. p ‘ 4 [y /,,‘\ ] ot . .
:r sE him to repeat - > - \.r' aqsé res'aecting the~one minute Hmit 2 v
g %. Ask ,the mfomantmue?eion : 4bout‘wbpds or Jstruct:ures “you havm t understoocL .
_ 5. ~then :ou have asked\all vour i tibps have. the infomant ask vou questions e ;
.ahout w‘naj: he tre said,l —:7- 7 Y . :
- . / ‘, ) q .
6. Try to repeat, also m the srace one minute exactly th( the infdmamt, - . ,
said to you. Try to uSe tf‘e same ‘stru fures and vocabulary, .The. informant *', PN ¥ S
_can help you when you net stuck and coftect your pronunciation and grammar: L
s e o
7. Recording vour talk on. a/casSettcrr;ecorder if one is avaﬂable facihtatcs‘ )
correction. ¥ou-can then. 6o over the,entire tape with the informant, stoppin‘"""'"‘""""""‘j
to ren at as he corrects you. / P i . Ll
v of »&_? - - .
c - s - R N , . . P I “
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. Ve ‘ SRR -
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) * o INFORMANT TECHNIQUE N° 14 - .
% - . . o °. \ | :
- SURJECT: Folklore '! o
Lo Folktales are the depository of the rule%, and wisdom 6f a culture. /s your C
R N Tanquage ability increascs, vou can begin to tap this rich source of
‘ structures and cultural insinht, i <
CRJECTIVES: -Te learn atout the historv.and values of the new culture;
\ ~To enrjch: your comrrehension of the lanquade .
’ " “Te enrich wour snoken lanquage T )
' TECHMIOUE: Telling a story o , " "o
, L Listening tn a story . o L ‘
. . » s z ‘ , . o
" ‘ PROCEDURE : ‘ . : =3

1. Choose an "merican folktale and attempt to tell the story to the 'ir'iformant'
‘s in the Tocal lanquage. -

LS

- -

- - - 2. Encourane the informqnf to cor;'c:ct your mistakes and ask auestions as you
— -+ .__ sbeak ty nericdically askine him jf he understands.

L] ' ‘ .
3. Recor&‘iﬁg‘ynurj story_on a.cassette tane recorder as you sneak is particularly

» .. useful for corréctions. Play-back the entire tape, having the teacher correct
(\ Ty TEs you o0, . : —- - .

’il@ﬂotc the major corrections and studv them after the?ciééé": T~ 2

. . 5. Isk yeur informant to tell you a folktale from his &ul ture. ¥
6. f.isten'}:arefgny, askinn questions as He cons, Note new words and expressions,

- 4

<‘- "7. Study the list aftor class. .- '

» ’ ""‘44,,“"
o - (3 . K * *’ . ..
8. /s a revieu, the next day, attemnt to tell the informant the story he told
. - you. o - ~ . ot -
- , 1
' ' -\ ’ .f t o '”‘; » :
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- ) INFORMANT TECKNINUES N ) | ' .. - .

Y ]

1 - » - ., »

S : v f,' P . i .

, “hat doos that mean? . . \ .
N In trvine to-pin doun the meanjng of a new word, translation can hélp/b‘ut SN
AT it can also lead to real difficulty and frustration. I sure danqer signal J :

* ¢ to vatch.for is the risinc anger in‘yoyr throat or the frustration in the pit
of your stomach when voitr informant -REFUSES to give you the cne word that ,

\ _ corresnonds in meanino to a riven word in Enqlish or French. - .

.' 2 NN L
.Chances are he is not deina it to make you ancry. The vord mey simply
not cover the same spectrum -of meaning as a given English word,

) » e .
:. Instead of forcing a dngﬁition;“cmate varipus sentences in which you™ ¢
; might use what seems to you to be the enuivalent word in your lancuage.
’ :\l!sk your informanf if the sentences are valid or not in his lanouage.
- \As you aect feedback cn each sentcnce you vill sTowly narrow or exnand the
. spectrum of meaninn of th2 now word: - You may not be able to translate .
or vou may need two or throc worts to translate it. But what is impoftant N
7 ~.is\ that-you will understand waen and under vhat circumstances to use the A

1, In a sense, you will FEEL the meaning of the"word. e ! ‘. ,

= Fé}loﬁin’g are some thoughts on the same or related subjects from “Uﬁ'ere : .

, no-1 Go\\Erqm Here?" hy *laroucrite and Chgr}e‘s'Kraﬂ:‘ ° " - _
) - \\ o .- o ¥ ( h
AU . - T . e -

. o * \ Your coal is to resporid naturally in the lanayane, so don't ' '

insist on a certain combination of wiords if your assistant . . . N

gesn't readily -accant the “phrasc. Some, for example, in~ A

learninn African languases have insisted that they bg taught - .

. som2,_enirivalont of the expression "nleasc", which they could N }

use vhen askino for somethina in order to feel that they : o,y

- ' ‘viere- being polite. Usually the lannuane assistant has managed ;N e

e ‘to. construct somd sort of equivalent if pressed for it, but " . * )

- the use of such an exoression in the confexts where oné - -

would use "nlease" in English seems quite forcign to the
native speakers, . g ’

~ s
. »
v
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N relat '\roble&is that of the use of words or concents that {

are freauenX in the new' lannuare in a way that is 1ike its nearest . o

Enclish eauivalent but not like the normal use of that word or con- .

cer‘t in the foreian lanciace: Such an occurrence has aiven risd to a ~
Mew orovérd in the Hausa lanauanc of Horthern Iiaeria. The e\

nroverb-is: “Hatakila (which is commonly translated "mayhe" : \ o,
keers & Euronean from tellina a lie." . The refsronce is to thc fact ¢

that 1t is conmon for Furcneans "to ansver "Yatakiia"*rather than

"yes" or "no", if thcy are asked, whether ors not thay intend to do " .
. somethina and ‘thov wish tn rostend (or avoid) the decision. The o ¢ -
reason for the nroverh (whu:h is Pdather sarcastic) is that white - : y

. "maybe" or "merhans® is the intended answer, and often times R 3

these are nossib]e translations for wvatakila, a Hausa »~erson using
watakila in this context *ould wish to convey, 2 hiqh deorce of . .
nrobability rather than-a low dearee of -ossitility. The Eurorecan,
" hoviever, using the Hausa:worg as if itwwere the eract. nquwa]cnt

of tho Enn'hsh Tmaybe" in opdor. to avoid telline a lie, is actually .
milty of’ quite sertously misrenresenting his mten*ions. A 0o0d, . K
lanauaﬂe assistant can ‘\61" you ~revent such misunderstandinas. . .4
) _ . . L S
. - e In addition to ohtainina assistance with the
~ i .. nronunciation of those utterances from your, languaqe
, ’ % ¢, assistant, you should discuss the contextsiin which
o : each of thn shrases is emcloyed in erder to act a
firm qrin‘on the meanincs of -the utterances you are
‘ . . learmnn If yod learn to approach the investiqation
: L : . of meaninq-in the new hnguaqe by obtaining ~11]ustra-

tive exam'w'les of this mnature (which should then be | .
ted .oc.your vocatulary sligs) from your languanc -

. '(—« ‘ ) assistant rather /than by smn]y aslfmq for’ trans]thn
. - . of the nhrases,, you vM1 find.yoursclf gaining a &
qrg@t “fecl" for meanings. ] N
~ *

”hen you saek ‘to discover new- ex~ressions, it is more rowards : a
ind and less likely to lead you into the ty-e of msuse of the "
language ﬂlus‘trate&m the précedina charter if you "set a sceng" '
for your assistant rather than simnly askina him how to say suc?
and-such in his lanquane. -Ask him, for examnle, what he might
to nut across a certam idea in a civen si‘ruatwn.

. ‘. % - )
im in this wag, you -
a natural res»opse ;

Bv settme fhe stene for
will be more likely to g

2L ‘ v - in his lanmfanc and betZer Tearn how to talk about
“\ ) L your expericénces m hi$ lancuage and in terms of
» - his world. N - o
R} . - B e
o2 e L ‘ -
IR - s,
EN ¢ R . Y
- ¢ N NS JERER
) Lo -y ' PR .
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SURJECT : Values - ' ) . i
fbstract ‘terms like “honesty", nr\de and ”courane when d1scus.sed in terms of
concretp examn’les often nrov1r'e you w1th profound insinhts into ‘the new cul ture ' . .

/ oo . .
OE‘JECTIVES - To learn what qualities are valued in the now culture ) ) .ot
- To incrcaee vour ability to use apd understand abstract terms v

¢ .

3

5

P TECHNIQ(JE: Resdarching, abstract: terms s
PROCENIRE : T - . ,

1. Ask your informant to talk about the typo of person-that is admired in his
saciety. RS . . . -
2.. When he gieens to have found a fitting examrle ask him what guaﬁties this nerson "4
_is said to have. o T :
. . . -
» 3. Pencat this process ‘saveral times, dealinn also with people vho are hot s
> raspectad.

(4. Make a list of- absract torms which describe common qualities and faults.

5., ‘!orkmg with one word at‘ 2 time verify the pronunc1at1bn of the word and ask 1
< the infom]ant }o attemnt tc qive vou a ceneral definition. o

. ... 6. Once you have the deﬁm‘a‘ of the torm, try to situate tho spectrum
’ of meanine Tt 8overs by, sranosing examples of situations in which you feel. it - .
could logically he used as seen frem your 1imited understancing of the word and ’ '
- through your cultural nersnectwe Have the mformant aither gpprove_or
oual ify_vour statement.* LN
» Ex.: Yes the vord would be userd in that s1tuat1on - .
1 or o, ohe Vlould have to do X or Y for the torm fo be used 4n that context,
etc. - s . ’
8 ) N . [ ]
- 1. sk the teacher for at 1. ast twn examn’les of situations in which a person would | .
be con'\«Hmonted for nessessinn this abstract nuaHtv Mote newt vords and )
ﬁxnrr’ssions. ‘ , . \ - -
- 9 ‘ 7-
2, -Ask the-t acher for at least twoexamles of situatmns in which a person
\ muld tie, crit cisﬂd for pot havmn this quality.

. .S?. sk the tnformant to describe restrictions on the use of the werd -- Y .
a“case in which it would a ssolutizly ‘net be used (for examrie =~ in Sencral - :
. one would definitely not. ¢ 11 & new mother that hor bahy is beautiful).

10, Listen for these abstract words in"Zonversation. S .

-~ 11, Try to usc them as amronria‘?@ situations present thcmselves and kecn your
ears onen’ for feedback. ‘ . . Coa
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THFORIANT TECHNIQUE 1 16. R
. - N ” . . i
SUBJECT: Developing a subject of your choice :
o , T - '
o OBJECTIVES: -To exrand the -vocabulary and structurcs you,nosscss _ .
TECHHIOUE: Translation ' ' . ‘
~ PROCERURES : _ ¢ , '
‘ . 1?}" . . . e : N . -
1. Find simnle rackicts or articles on subiects of interest to you. - Books -
\ desianed for berinners in basic French or English are.ideal for this type of Y.
session. They usunlly contain cnlorle visual aids and nrescnt simple -
structures. . . . -
. . < @
2. Try to trans]at small units of thrue or four sentenccs orally into the targot
languaqe. Have e inferaant correct your nronure ~jation. '
3. Reneat cach unit of threc or frﬁr snntences after the infermant several :;
times until vou are able to recite i% nerfectly uftrout help or correct1on. . .

* A Y

4, HNotc the thrno or £ Séntonces in vour cwn phonetic script, ,Rcad them back

. to your informant and hnve hin correct your nrorunc1ution.

o

~ 3

~
oy

§. Proceod in the sama way by small units until you completeuthe bock or _ J
chapter that interasts you. - .

2% ' .
6., Aftor cach nrcua»cf 12- 1q santences, step for a review, Have the informant .
ask ynu quost:ons 9fout tzo contcnts and have him correct your answers oo

- )

7. fsk tho 1nformaqt nuuotlcns abgut the centents anc havc him answer. . . )
tYhen you feel cc?fontanle with th®review, no on te another set of sentenges,. . R
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. THFORIFNT TECHNIMUE N° 17 L .
a ' . ' - A : . I .
' ‘ - N - i : .o "%
o L ' . ¢ A '
SURJECT.  "eyelorina a subJect‘ of your choice . . " e
— . P
CRIECTIVES: |~ To.gencrate orimna] »santences . “ Wf’i’;‘ .
- T4 ess idoas and imnrove snoken lanqua% .- A g ¢
N Te m\p ov: cmx;vrnhﬂnsibn / , S . % )
. ’ . S s . '
TEtHﬂmue Frae conversation - ' o e 0>
'Unless the mfnhna'\t is- cheouraged te cnrrcct your mstakes, th1s technicue ‘;
may he interestine but not fruitful in. mnrovinn 1anquan,f. nratterns, . -
< .(v__;{ . »
» L. - g - R .
PROCEDURLS : ‘ * . ¥ -
a1, Choosc 2 subject’ of “interest to veu am' to the 1nfcrmant and bcom a discussien. i .
2, Untramed informants tond to got so 1nt¢h‘st d in the subdect ‘mattlr { T
that thcy Zoonnt, corrcct nroperiy. If you have a cgssatte reconder available, .
it would ba usoful tp rocord soctions of th discussion having thc mrormant L4 [
correct vn(n' "ronuncntmr and structures. - . . . af '
3, ° - L]
3. ‘hen t‘ze mformant corrects you, re'\eat the nav sentenée scveral times. ”,.‘ . .
4, Tf the infarmant corrccts a structurc or nattarn, try to transform the nzv ) - .-
sontence into a ocuastinn anda nto a necative santence, 1f vncabulary has - ¢ . .
heen correctrd try tn re-usz th2> word in ancther cont?xt . . '
. . -
5. Trv as mar(v fifforont sontences with, th» corroction as you can t'nnk of wtrqut , ot
’I'\smc tho train of th> conversatien, . ) , s o N .
* » L ¢ * A -
6. Tith cach correction, note <ovn anv ncw structurc: or vocabularv for Y} .
furth-r study. 't the and of the lassen, read these so ntences hack o the e
informent and kave: hin correct ycur "roruncwtmn. N : : %4
7. Study th: Vist of correcticns and reusa then outsida of class, T ‘
-~ N . b .
8. Turing your next chass, rovicw the now -vocabulary and structures. befere
f' i i . ’ - - " . "
continuing, s . . ' . .:33 L
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. A GUIDE FOR LANGUAGE STUDY
- IN THE PIELD

Ya , - lx , ¥ - R .

%‘\ N "' am b . - . ,
Whgﬁ setting ov: to learn a third 1énguage or vhen bidlding upon a

). language in which sou already have some proficiency, it is often

. helpful to preparc a written outline of topics for study. .

o “, I hope that ¢he follov;ing outline will help you in drawing up your
‘1,_'_ . _progrem of larsuage study. The outline presented is mercly a
:.é’ . : guide, It wiil bc up to you to determine what aspect of it is relevan

o to the language yci will be studying. You will algso have to'decide
on the propér ovde: for-presenting material, both £hematic and

. grammatical. ; N
. e LY . - N a .
oL No 'matter-whit order of presentation you decide on, please remember
oY ‘that you will lg~r~ sech more quickly if ‘the material you use has direct
.+, ' bearing on your dry fo day cxistence, g

- : ’

-~

“Outline for Material Preparation
- $

1. Instrectional toofls:

BY ARTHUR”LEVY . ( . -

! \, )

» Learn now to say the following:  ° . ' -
© A. Pepeat . . b )
. B. Slowly nlease . - .
. ©7 €. How do yeu say . ? ,
-D. Is thiz correct? .. ;L A .
. . K . . | Pt
2. Greetinzs (General) . S t ’
A, Morning - - :
) . B. Afternoon’ : e ' . .
" - C. Evening - R ’ ) ;
. 3. Name ¢ ’ . [y v
A, Myancme is. .o : ) ’
.. , What 1s Your name? . . -
- - B, His (er) name {s R S . ] )
) Yhat 1r his (her) name? o . /
. - ~ ~ .
g 4, Plase of Crigin . . %
s A, "1 2m from _-_:___,’ ¥ N ~“ - "
Wiare awe you from? - L .
¢ ~ PR Lo -
EZY Ve . . L W . PR
- - .*’5 e ¢ . ".\.'o
N t ¥ ) - — «

For exemple; aitkr haying mastered £he present temse with several high
. frequéncy irc_i‘bs,’ raould you.go on .to th¥ past tense (and sometimes there
© . * 4 ..are two past tenses) or to the future ténse or both? -
. { - ’ - . .
¢
i




x N . ’ ) -0 m'. d - . e 2T '.--v‘;/
; k < M -z h A . ﬁ .
ﬁ” e . »5. Nationality (with the negative) , - - o ..
¢ . A. I am an ‘Aperican, - T :
o * . Are you an American?
<. " B, No,I an not an Englishman. ‘,\ T ,
SN Are you an Enclishman? . b - S ' o
* .
N /6. Conmon Objects (with the negative) -, . .
: . A." Yes, this is a nen, . - i Coe S
el Is this a pen? : i - .
¢ , ! B. WMo, thie is not a.book, this 1s a pen. . L
oL c Z ;I8 this®a hook? ) ' -
P S ‘ . =
- "7 7. Numbers with Objects : - :
- * A. This is nnc pen, these are two pens, these are three pens,‘ctc. . ’ .
ow many rens? (the informant «can ask you this while holding up S
.. ‘ _ a certain number of pens). >
B. When dealing with Bantu languages, always try to take three or
v four objects from one noun class rather than mixing nouns from -
‘ seVeral diffcrent clasees together. - . T
. 4 1]
- 8. Time telling ’ ; . ' T .
14 . . '
u‘ P \ 8 .. _ . \/ N ¢ i
T 9. Days of the week and the Adate i . , "
. - " A. Today is Yonday. - - ' - e
. - What day are we? v . -
B. Today is Monday .the. 25th of March. T ¥
Vhat is today's date? . A o '
., 10v Foods with the verb:"to have", ’ o . ) .
’ . A. Yes, I have somc meat. - - ' .
_ - . Do you have any meat? .
. , " B. Yes, I haVe some pineapnles. _ : ! “a <l
! ow # DO you have any pineapples? -~ - ' : . %
. v . \ 2 '~ ’ - i "
* 11. Directiens- e o o .
. ) o A. To pet from here to the narket you... N “ s
R ; How do I pet from here to the market? - -
> . o .a ) . r L3 R .
ot - 12, Bargaininp, at the-market. <= * . )
o ’ * A. Buying and selling, etc. .. ) * . -
. 13; Climate A . T . " :
f . A. 1‘%(: weather today is... - . . : :
oy 4 What 1is the weather like today? . T R
‘ ' 14, Biograuhy . - . .
, - A. 1 was born on hay 19, 1946 ) . = N R
.~ < .. What is your birthdat\e? ) : - '
* "7 B. 1 was born -in.Boulder, Colorado, - . i ,
; ‘s - Where were you born? - S B .
- ~ . - . T 1 e * -
5 . . ¢
. o W, - - e ‘o~ “ s =
.VT ¢ Q‘ " ] « ; .. ~. .‘/3- . M
- . -
‘ L4 - o - . ) 7 ~
:» * lg\ . - ',.-—:‘T‘ . .
¥ 9 @‘ £y N N . o - ~
DL o K e " \ - -
P ‘@}’ " . ) . , .:
- ' A ’ ’ , -
| - 38 "
/, - - . ) . ' é?:‘l‘ ~ -
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Monolingual Inforniant Techn:ij;nes for Peace Corns Volunteers'

An Aspect of Continued Lﬁ’fguage Learning In-Country

= ] 2.8 " , A o o ‘
\.: B L . S - Ce . R ] - A "g;
© - I, INTRODUCTION . . . - -

-

.6 .
Techniques for learning the sounds and structures of a language,
cially unwritten,-from native speakers of the language, usullly
pe agogically unskilled and ofteq unlettered, have long been part of ,
. modern descriptive lingufstics. But the Peace Corps has only recently
= recognized their value. Whére Do I.Go From Here? by Charles H. and
* Marguerite E,/Kraft devoteg one section to Peace Corps Volunteer use of ; :
language informants. “It was the first such study supported by the Peace vt
Corps. Most retently, these techniques have béen,aﬁly described by
" Judith Beinstein, former Language Coordinator in.Iridian Languages. Although
N o;iginally developed for Peace Corns Volunteers in India, they are
universally apolicable. Theiggourgose 1s to allow PCVs to:

continue larzuage- learning in the field without trained teachers; =
avoid the pi"fall of talking about language through involved
grammatical disconrse with local "scholars": )

«
develop their own materials concentrating on problema culiar @
to theiré dialect area and job when texts, esoecially drills '
and exer"“ises, are nava:kl(ble~ : . .

create Varied and interegting leaming sessions for both Volunteer
and informent,
* A}

Ideally, Volunteers should be taught these techniques duripg training, .
so that they may eventually take over several classes a week. Destowing !
such increasing recasongibility on trainees as the prdgram concludes g, . A,
facilities transition fron training to field. In the field, the Volunteer's

wpuccess -with infq“m.mts depends on complete control of the 1&rning situation
and a proficiency mue‘ of at least an S~-1+, e .

Following are Judy Beinstein' s monolingual informant techniques, which . ¢
are sequenced Frem highly structured nstructured The working language
ig Aindi. All may be'ured singly or 1 combi'nation. They by no means exhaust
al® possible methodologies hovever; Voluntéers should experiment with new
methods of elicitinp imom:\rion onck these are mastered.

.

. N . , e - 3
@ 1‘ . ‘!‘ ) . ‘
I1. WORKING WITH LANGU/GE INFORMANTS - o |
’ - - - ‘ ]
1. Question.Woids o < ~ e T

Ihis technique i3 dost effectgve at the beginning of informant work.
. later, it should be used periodically to drill question and answer patterns.’

N

wge Qolunteer begir.s the iesson: . . . -
- N ) - £ - '} .
3 . . ) . -
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‘!. ' l '.
/. 1 will say some words. ‘ S o ) /

. , i (Yod) use each word in a question. ) .
- . ~ N
- .. 'i .
The first word is € - * ;o ‘ N
' All words given the informant are question words like: - s ‘: -
Pl : ) what Lot . )
* Hho 4 . : ! ¢
. where ‘ ) s ?
when . ' , . ®
* . etc... ’ ’ ;
. After the informant has devised his question, thg Volunteer repeats it )
) X until he understands and can say it with ease. « When 3 word in the questioe . '
v . is not understod and cannot be demonstrated by action or object, the .
. Volunteer should ask. that the word be used in a sentence: . : ! w
Fate, - e ' . - - . oo . . «
. 9 Use the word > “in another sentence. - .
- \ " . ) * .
. . The informant should continue substituting the word in sentences until
. . its meaning is clear. Onte the question hgs been mastered and recorded,’ \ °
the next question word gan be given. . - _
. . The next word is - . T ' \) !

der should return to and ask the
o informant the first recorded questio ten, the informant should answer
. the question. )
Now T will as{c you “hese questions.
. And you give the answers. ' = .
. - .' ] e . i . ‘.j
o - The Volunteer should master and write down the statements.to all . .
Que&gions Afterwards, the Volunteer should ask the informant to question
him. Now ' the Volunteer must make up his own answers.

Now you ask me the questions, : L. ~ a
. And I will give. the answers. ) . o
. . - . - . “ A
. r Once the question and answer patterns have been learned, Volunteers .
o should, on their own time, write similar questions and ansvers, substituting .
S different mduns, verbs, adjectives, and adverbs to be drilled in the’ next *
. lesson. «For example; the question, ~'What do you see," and its answer, . )
: "I gee a small boy playing," form_the following drill: ¢ ' -
- — . i . . . q
L » - ’ -
‘ e ° ' . ’ ) * .
S J ~ -
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. by TOPICS WNT CONDUCIVE TO - \ «
’ - THE CYCLE /PPROACH .- -
< N 3 .
o, e ) e - ‘ )
T, . * . . * ‘
) There are some tonics whick are tnot conducive to cycle writing., Greetings - .
. " and direction rivint are two of .these arcas. Creetincs arc usually natterns "
! . that ppst be learned %y rote and‘accentad. Ilircctiong .arc usually hest
- . learmed by acquirin'* a few key nhrases: .
i.e. Turn to the rinht, ‘ / , "
- Turn to the left. L. . A c
Go straiecht.’ -
- Talk . mcters, kilometers.
N - ' » Crogs the bridype. - .
o Follou the foot nath to o . :
L s ete. ¢ . . . )
¢ ‘ . ’ . . N
Then' the question. " - . . 8 )
M N \Ys '
' . Tow do T aet from " to |, ?
. ) .o
PR Then the resnonsc vhich will consist of several related sentcnceés. These : N
¢, sentences will inélude many of the key nhrases you have leamed by rote. Y
Lk
. - - . . 9 . 3
¢ | o w
?qe Last Bit of Advice , ‘
. * 7 DLEASE REMEIBFR: EXPOSURE, DRILL AND USE IN LIVE léITUAfI‘ION ARE INi"INITELY . ) “‘
MORE *IMPORTANT TH/M UNDERSTAMDING GRAMMARIL!) . . ¥ . v
L3 ’ - - - f~ *
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I supgest than you sit r‘own with yonr—inﬁoi?imt'.’ "writ.e your own cycles. "Use

P

N

WWhat do vou want’ (question For _one nerson).

Uhat dees he want?

What does she want? T

Vhat do you want? (aucstion for more than one ners
What do thev want? y ,
A, What do you want? (auestion for one n~erson).
B, I want some heer. - -] .
A. What does he want? T
n,!k'Xﬂnts soma beer. . R

A. Yhat does shc want? ' - .
3. She vants sop. heer. o "o 3

A. "Mhat do you 'Vant? (question for more than one rerson).

L. We want somelbeer. ) 4 , ~
A. What do t-ry\want?

B. They, want somk heer. i - .

s

(A question with youm in it WILL always illicit an answer of I or we,

* For this reason, you 3lways will appear -in the ¥2 nhase of a verkt cycle
but never in the 'il phase). - .

(The C2 »hase is merely a further elaboration of structure already

ncuuired) - -
° ¢ .
J .

PRESENT COMPITIONAL . ’

If you come every day, your child will be cured.

If you give your child mflk he will be healthy.

If you feed vour child ufaw1nteﬁza his weirh will incréase.

If you take your medicine cveryﬂay,,you willgqet well_

W1l ny child e cured? . e
Will my child beccme héalthy?

9111 ny ‘child’s weicht inérease? - - o

will I ot well? .

A. W11 my child he cured? :
B. If you ctome evervday, your child will be cured.

A, Will my chi.d bhecorne healthy? -
B; If vou rive your child milk, he will be heelthy

A. Will myv ¢child's weisht increase? 7' :

R. If you feed yovr child ufavantedz ,-his weight will increase.
A. Will T.get welE? ° 0 - - R

B. 1f you tale mudicine evcryday, you will get well,

(This cycle could be varied with the nast conditiecnal), p
w
If you would hove come cveryday, your child wot Bt have been well.

Would my child have bLen cured if I had come everyday? .
\W; f - - -

some of: the ‘to~ics that I have sugrested on -ages onc and two to get started.
For exnmple,;common ohjects foods with the verb TO HAVE, the-verb TO DO, cte.

Try to keen your CVCltq short and simple.
shguld contain more than 3 words. Of cougse, vhen you pet into more cgmplicated

‘,s-

vramnaticnl constructions‘ like the nresent and nagt, conditional above, your

sentenccs will

get a little lonrer. . ‘1{1 a

. ‘(‘;, 4] .

-

Fo. maximum effectivenegs, no sentence

\\\\\\\
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.. == &PLACE OF ORIGIN <. ) i .

- —— 3 -

L, : I come- from America. i A
~o He comes from Malawi. . : .
: She comes from Kenya. - .
¥ - . . .
L ’ . . “here de you come from? e ’ .
CE e - . Yhere does he come from? . ' >
. . . Vhere does she ccme from? S ) .

Where do you come from? - . : -
— I come from America., . ' "
- s . Vhere dces he come from? - .
He comes from Malawi. ' - —
: ¢ Yhere does she come from?
She comes from Kenya. "

This cycle can be varied to include: .
. tlhat town does he. come from? .
I What country does he come from?

Rt : % . Vhat-nart of the country does he come from?

“ (Morth, South, East, West, Central)

. - » ® ’ ¢ . ’
~ K PLACE OF ORIGIN WITH THE NBGATIVE . ' yan *

" ML Mo, I do not come from England. . ..
No, she does not come fron Zanzihar. T
No, he does not come fronm Uganda, ' ) .

~

a

12 - Do you come from England? . & .
Does she come from Zanzihar? .
Does he cone. from Upanda?

cl Aﬁ!)o you cone from Enaland? ‘o . ‘
B. No, I do not come from England, . /\
-A. Does she crme from Zanzibar? - e R
B. No, she does nct crme from Zanzibar. . . . .
A, Does he come from U~anda? .
‘) . B. Ko, /he doe§ not come frg\ Uoanda, . ,

'Y

<t B. Ne, 1°do not come from England, I come from America.
N ’ A. Dnes she corie from Zanzibar? - .
< R. No,, she does not come from Zanzibar, she comes from Kenya. ’ .
. . A. Does he come fronm Upanda? iy ’ : ,
E. No, he does not come from U;zanda, he comes from Malawi. -

M R
3 § . o

€2 A, Do you ‘tome’ from Encland? : ' “ . )
L

o0 . TO YANT . . - . . R
C oM I want some becer. (Tomatces, tea, coffee) ) .

C He/ygntsfsome 16 beer. P g
: _-—She wants -gome beer. . ’ ' + : .
N | Me-want some beer.' " ,
o , The?' want’ Qsome e beer. . 4 5 . ] . e .
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o2, This iz a comparatively effortless .way tp learn
45 : ]
* quickly. ) } Ly

. - ‘ -
2. ,Another gitudtion-would include the exnlanation of
1. How to sew a dress (“step by sten ) -

-

R

new verbs

. o
o

an activity.

‘e 2. How to b‘andage a wound. (aghin stengby step)
\ :
REME'REP . S ¢ .
- . ) < .
YOUR TASIC ORJLCTIVE SHOULD BE MANIPULATION OF ESSENTIAL PATTERNS AND
FOT THFE ACCUMULATION OF VOC.{\IWLARY
‘\ W ' . “a® . g "
-t llow to Pecord t ‘ aterial .
< w3 "You Want to Learn -

quf of the time we srend in the new lanquase wve are attamnting to‘le'atn
will be snent asking questions (in the lancuage of course), for\this reasom,
the cycle method! jis marticularly uSeful, esmecially un through the § 2 (see

the self-anpraisal check list) level. _ .

. A cycle consists of three or four phases. "There is the

first phase,

the M1 which is -an affirmative statement. The sécond nhase, the M2 is a

third phase,

the C, is the convelsation between the student: and the teacher. The teacher
asks the questien, ™2, and the student gives. the answer, }i,* Then they
‘reverse. The student asgks tle question 2, and the teacher gives -the -
ansver, 1. The follawing are some concrete examoles of cycles. . g

question which illi\;its the affiimative statement in Ml. The

Ml ° My name is )
N - Her nage is «
His name is _ . »

12 What 43 your name? .
fThat is her name? - .ot
that is his name?

¢ . v
[

—

¢l 4. Yhat is yoﬁr nane?

T, iy name is ‘

A. Vhat is her name? .

L. Pes nsme s . .

L. That 1s his name?

3. lilc.name is .
N [ ' * \

. DAY OF THE WEEX . —  «

- Today is_ilonday. .
Todey is Tuesday. . R ’
Tolay is Wednesdayg " .
StC.. . ~

What day is it today? -

k. What day is it today? S
. B. Today is o d

1 ‘ -

Dr. Earl Stevick bof the Foreign Service Institute has been v
in rromoting the “cycle method” fér teaching lanpuage.

L ' B o

ery einfluet}t:ial '

.

-
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10. ’DO EAT . - L
1 éat lunch at 12 130 ' .

. . e
etc... , : ( . . .' . -
11, T9 LIKE .o ' ’ - '
1 like bananas.-= - ) Yoot v
- cte, .. . # . [ Y - o i
E . . -
N ' - .
B. HMake sure that the verbs you learn are high freouency\ Again,
learn them in nhrases that you will Haw‘occasion to use in’ '
your day to day activit:ios. . - ) , .
< L4
[Vary the hasic sentences-which you associate with éach verb o { - l o
(and these should be learned by rote) with different fémms, i.c, L o
negative, interrogative, subject and object changes. Refer
to the model of the vert TO WAMT on page 6 . . ’
\After nastering most of, the verbs you nced in the present tense,
. then go-on to learn the verbs (usine the same phrases you used h
when learning the nresent tensc) in the past and future tenses.
i.c. I work as*a P.C. VOlunteer. ° . i T A R
I worked as a P.C. Voluntcer. < . 4
. I will work as a P.@. Voluntcer, S ) ] \
E. Freauently tanse changes are quite simrle., ,This is narticularly ’ .
true for Rantu languares. WYhen this is the case,. you may learn,
the aast and future tenses of a verh .you have learned inm'the-~ . .
nresent beforc you master the present fenses of 1ll the commonly used * o
verb, I would always recommend learnine at laast & or 5 rresent’ < o7
tenses before going on to other .tenses, howev;zr. v N
. 4 & ,\,\ ; !
F. - Sometimes the only difference in a tensc is tone or vowel 1ength. -
Be sure to imitate your informant exactly,~c.,pec:lally when the ) . ‘.
-“difference betwcen.two tenses seems slight to you. . o
. Lo .
Common Situations or Activities -
A. From time to time, let a common situation serve as the, themé to your
lesson materials.’ Your daily routine would be sach a situation. « 7~ , ’
1.1 get un at 7 ¢'clock M - )
I wash and I shave at 7:15 - :
I get 2-assed at 7-30 ; ’ _ . _
1 eat breakfast AT 8-00 " : ) K
I go to work at .oy ° . e
I retiurn hore for 1unch at - . . - .
I regt from ©__to .. . ' - .
g " 1 teach English from -to . n . (
I visit the clinic ‘at . .. . L -
etcu.. T ) -
< . A\ P
- ;o S - - .
- 1 . - . v

:
_—
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15. Verbs - T R :
A, Useful high freouency verbs .in the n?esent tense. y
© 1, TO GC . v
Lt I po to the market. (house, store, sc‘wool) - .
You go to the market. - T~ T *
He goes to the nmarket, . . -

. . She, ve, you, they go (zoes) to t:he market. ‘

- . |

- “Always, learn verbs in the context of a meaningful phrase.
/ . Hever just learn I go, you go, he poes, she goes, etc...)
TN 10 HAVE {2
~ . { (Aside from the rossessive sense of this verb in terms of ’
, .. things, check for hich frequency idiomatic ,uses of ‘this e
. verd and learn them.) ey | '
3, T0 WANT (can sonetimes be the same verb. as T0 ‘LIKE). °
I want scme beer.. /
) . You want some heer. . . \wﬁ/ -
He wants some beer, etc.. - , ' v
4, TO FEEL - "
‘I feel tired. &.azy, cold, etc.) a y
You feei tir: tired. . . : . - .
He feels t1red etc. - - T
(this verb often has many idiomatic uses). .
5. T BE. ’ R o
- I am an American. - . ‘ , IR
You arc an American. . N .
He 1is, etc... T .
(chec? for the idiomatic uses of this verb. In Bantu lamguages,
.~ the expressions "I am in the room" and “the hook i.e on the !
. _table" ﬁ‘e expressed differegtly). °° ) .
’ 6o TO WORK , - .
o I worl: s a P.C. Voluiteer . R » . .
You work 2s a ?.d. Volunteer. <t '
He works as a T'.C. Volunteer. . v -
She works as a P.C. Volunkeer. ‘ o
Ve work as P.C. Volunteers. < - .
. + They tvork as P.C. Voluntecrs.
70 T0 TEACH ’ . ) ‘
. I teash child ’
. etc. .. ‘ & N N ’
-t . B A (4 ’
A « 8.% 10 mmp s o - ’
I need four bandages, ' . . ‘ !
s - - etc... . s <
(3:’ - ’ s ‘, ’ L
g 9. 70 SPEAK ‘e ' « .
" 'I spea: 2 languages’ : -

etc... » » > "
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" “What do_you see? - 1 see . a small boy playing. :

i+ 1 notice. . . - You - notice bullock cart traveling.. - ,
- we hear. . We  hear  womap selling fruit. S
- they . . -.-They.- ' farmet plowing. \ ' L=,

. N Y : :

elve questions can be made from the question pattem, f(n:ty-eight )
angwers can be made from the answer pattern. ) 4

. ‘- . +
2. Plctures ) o - "
= Use of pictures is ‘one of the easiest informant techniques mainly
because length of the informant's description.is easily controlled and .
new vocabulary is completely explaided by the picnure s content.: The
Volunteer shows the informant a picture and says . 5 .
. U N
. . Look-at this picture. - ! ) \ S

Show me and explain what you see in the picture. 7 e

B Téll me in four or five. sentences.
H
. ¢ .The Voluntfeer should then let the informant talk about the pictures
. .- and_repeat his expl-nation several timeg. Then the Voluntecr-should use .
{ the same descriptive explanation. If he cannot repeat the entire o .
explanation, then he should ask the informant to repeat the explanation

sentence by ;entence. A ,‘-, R
K3 ‘9:? N 9 o -
‘ - Please repeat one sentence at a time. . : / . s L
ce / I will repeat the sentence after you. . w" ) Ta

Sentences should be repeated until the entire explanation 13 mastered. A
The Volunteer should ask questions about what people in the picture ate '
doing 1if the informant's explanation is too simple. The Voldnteer m:l.ght -
also record vocabulary under’ corresponding pictures to compile a p;@totial . -
dictionary by topic. Reviewing vocabulary with these pictutes eliminates ’,
need for English translation; termindlogy will be learned functionally.

- - ‘~ -’
: 2 o o .
. td N

3. Assocgations < i i . ' o 3

Fgh, - #‘? 00

‘ 3?‘“”% The advantages of the "aqaoclation" techniqne are expansion’ of et

' °  vyocabulary on one topic and eliciting 1nfomt10mo§'ﬂob-related objectsé%w

(g and idess, . . 2y S
. ~

A\ - ~

The Volunteer tells the 1nformant2 ' .

1 will say a word. - - i Lo
. (You) say several sentences : ) A ) . .
- about - that word., . . %5 x
Say whatever. comes into your head. Ty E :

v e Lo




’ L . . A
o e r45- ) . ’ ¢
°” * : : i
Initially, the Volunteer should use'words for tangible objects, like
box, pencil, water, etc., so that the informant can have a visual *
as well as an-aadisl stimulus. Later, words for abstracts; like
CeSa : education, liberty, family, etc., may be used for insight into cultural
L ¥ vaLues. - v -
w - ’ <

- s ’ L
. Again, the Volunteer should repeat and master the informant's sentences.

- 5,

. . . L ‘ {
4 2oy . .
'\ 4, Task-Driented Situations )

. 4

. Becau%% task-oriented gituations deal.with action, they provide
<o excellent practite in verb usage. Because the task involves props-and a;tions, -
. .. vocabulary is completely defined. Because only one task is desc ibed,
vocabulary on one topic is expanded. ,

+ ' The Volunteer chooses some task or process, perhaps relatdd-to his job, that
: he needs'to learn to.describe., He:.may need to supply visual aids involved
’ in the task so that’ the informant can demonstrate the,process or task he
is explaining.- The Volunteer asks (as he hands over the props, “for example):

- L]

- ¢ _ How do you cook rice? .. .

How do you write a letter? . . B . .

How do you wash a baby? etc... . ‘& ’

b

(These 'as well ag other situations are suitable only if codking, .
writing, washing, etc. equinment is available for demons'tratibn)

) . J . Lo S {L
Show me. ’ R . < : B

;’ v - . Vi
The Volunteer should then let the informant ¢xplain and demonstrat‘e the
entire process. The infornfant should repeat the process'

N v

.

Please repeat the @e thing. : N \ v oo

“

. .

then, break the explanation into two or ree sentfen e units. The Volunteer

should repeat these sentenc*vuntil he c lﬁn d d onstrate ;he * o

entire, procesghme'lf. . R ,& /{, “ tpe™ Q‘a;{,{ T et

. Say the first ‘few sentences. . / s&gx ’
<N Iwill-repeat. " ° 9 L ¢ .!@‘é v

s - . SEY the next few sentences. B j KL

W

: ) “Onee the Volunteer has mastered the exgltmation in the pxsesent -t

subjunctive, or conditional forms He can also change verb lgon ito ¢, -
I, we, you, they, etc. He will thus become more flexible fn 1ng(, efise,
L. number, and gender. ) . ) N .
e % . v .
. “) ' S, Narratives ) - R
Narratives are good comprehension exercises for th‘eQIolunceer ‘and
provide practicé in ‘ge:ier.ating sentences that can be Gorrected. PR 1
e - ¢ . .

— = F

>
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_ -~ The Volunteer asks the informant to relate an incident or tell a short
s story. - _ _ .
'

- 7e1l me an interesting thing that happened to you}\ce

' ) ., “(an interesting story). . - . ) .
o _The informant relatés Aihatéver tale he‘likes. If the Vol atéer wanty . ’
-7~ to talf™about some snecific_subject, he saysy for example: \ . s

- > P \

-
-

_Tell me about your school days.

The story or incident shculd be repeated by the iﬁfbman't, then summarized

R "by the Volunteer. . A ] . i .
. “ If you répeat, then I w1l summarizé.” % ’ )
e ‘ ) . o -
,ﬁ}f When the informant has repeated his monologue enough for total comprehension, .
%7 the-Volunteer should eummarize, '

-
av

" 1f the Volunteer so desires, he may also repeat the original monologue
and/or ask questiods cbout it. ‘o . oo .

" 6 Role Play L I ‘ ) \

> In role nlay, ‘the-Volunteer can genérg,te his own sentences in a +
sinulated real-life situction yet benefit from correctioni A- role play o

Y5 a situation tzken from real life vhere the informant and Volunteer
play the roles of people in that situation (e.g. a taxi driver and his ‘
. passenger; a cloth merchant and his customer; a rural development officer -
. and a farmer. The Volunteer must describe both the situation and, the
roles to be acted. *The dialogue then begins. When the dialogue is finished,
roles should be reverscd sb that the Volunteer can observe, then copy the
) informant's original role. Correction by the intoz:mant is implicit in
- this technique. ) SN . - . <
1]

. I will deacribe a situa’tion"(ﬂere' the situdtions is described). -

1

You be - .

< Iwillde . ,

<

g ‘7. Frée Cor¥ers::ion  ° . R
— Like role play, this technique is useful for: - g?
o h generating qriginal sentences; ‘ .. — :
. expressing personal ideas about somathing ; .
P and comprehension.™ ) . ' '
” s The Volunteer asks the informant to ‘talk about a nut;udl acqﬁsiﬂuncc.' - .

2

/ historical or legendary character, or national hero. The Volunteer should

1>/ *  ask questions and add comients about the informant's description. (The. seme -
/" . —procedure may be aspplied to any topic). When ta.lk!.n§ about people the’

- Volunteer should/dsk:

—

—— -

_— . A

o . o E : y ol - —

nd?

&5 , Lo~
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If: §ou \‘vete » wﬁat, would' you do? -

The Vélunteer should also tell the informant sbout people he-kngws ind -
a&ion he would take if he were they.

¥ a

If I werxe » I would do t}ms.

s a*e,
8. Reading and Discussion ) ) - ¢

Reading is good for vocabulary~-expansion. Vhen the Volunteer reads
with the informant, a dictionary is unnecessary. However,; every Volunteer

' should have a dictionaryj so that he can read on his owm and check word

meanings and usage. The Volunteer starts with elementary reading materials-
and asks his informant to help. Graded texts are suggested. As his
accuracy and speed improves, he should start reading newspaper articles also.
All reading selections can be used for discussion and/or summary. .
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LANGUAGE LEARNING IN THE FIELD o

‘y

A policy statement for Senegal Peace Corps Volunteers

3

N . \ - -
Some peopfe can learn a language quickly and effectively just by
1iving whe#e the language is’ spokeR. Most people can pick up a language
slowly in the same situation. Your need to be able .to_communicate 18
- present and pressing and you-will en feel frustrated and poorly - v
prepared. Two years begin to seem 1ik: a very short time in which to get
anything done or even started. For you, slowly\s not the way you want
to learn. Por you, training cannot end with "inlcountry treining”. 4

has to continue over: your two years here. =~ —° .

[ — rs

.+ In Dakar, ‘y(ofz were working with a trained teacher and it was his . L
responsability to Cormunicate a body of material thought-to be necessary
for your job. In the field, if you want to continue your training Yyou y
will be working with an uhtrained informant and the burden of learfiing
and deciding what you have to know falls on your °“shoulders. The purpose . e
of this paver is to help you set up your gwn cqntinuing leanguage trsinins. . ’
“ . . -

Y . .
s How to co‘nue ‘your language training o

~

-

Some exceptional people learn best in totally informal situations.’ }
Most of us, however, need the digcipline of a regularly set period during

which we agree to concentrate our attention on the language we want to

léarn. Consider your language level and your work schedule and decide . .
haw much time a week you are going to spend on language. (1If you feel LI

re?rlly weak and want to improve ¢rickly a fiinimum of three one hour .-
gessions a week is advisable). | _

-

The next problem is finding a language informamnt. WAsk questions,
and-get—to—know-es—many people as ible.before making your-choice. b -~
The informant should be someone you like and respect who explains well -
and who understands quickly what you are asking. If you are studying
a local language the fact that an iyformant does not speak Prench makes
things-more difficult, but should not automatically eliminate him as a
possible source. - e

4

How to work with an 1nf9rcarw <, .y - . ;

Some of the followin; 1deas may be more appropriate for studying
‘French, soge for local language, some for advanced stwlents, some for

" begimmers. Try as many of them as possible and let us know how well they

work. —- "
Te N - - ’ — - . !

1. . The first thing you must decide is what- you have to lesra.

Make a list c>~diagram of the people you regularly have contact
with. Think about what|you talk.about and under what circumetances you -,
meet. Use these situations as @ basis for dialogues or descriptions and
for deciding what/granmatical structures you need but cannct usei
- B 3 - i ‘

s A - .
- y »

A

- v . (3

.
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I, Free convérsation ig oftea’ interesting but not very fruitful

uniess the teacher systematically corrects mistakes und has the student
repeat correct’ sentences and . ‘create new ories based ont the pattern tn,
question. Most uptrained teachers get so interested in the'subject matter
that they do nobte correct properly, but 1f you have a cassette recorder,
you can record short convexsations and go back 6ver the tape aentence by
sentence, having the teacher }orrect you, - }

A useful correction might look like

Eléve: Je m'occupe avec le Centre SoMal !
Prof: Y . R
. Elave: <Aah, jem'occupe.du Centre Social
. . Prof: . Rien. REpétez encore... Je m'occune du Centre Social. -’
Eléve repeats. * * T

7

Prof asks: a) Vous vous occupez du Centre social?
b) Vous vous occupez du Centre Social ou de la Maternité?

t

. .~ ¢©) De quoi vous occupez-vous? ) )
cas _ KElave answera., -t " -
*  Prof: Le gouverneur s'occupe-t-11 du Centre?
Elqve' Non, 1il'ne s'occupe pas du Centre. - .
Y Prof: De quoi s 'occupe-t-£17 . MR &
- Eléve: I1 5'occupe de 1a Région, PRl B
Prof: Qui est-ce qui 8 occune du Denartement? v
‘Eldve: - C'est le Préfet .qui s'occupe du Département?
Prof: Posez-moi des questions. avec "s’occuper de”,
- Thus, th correction becomes a small conversation in “which the .
student has théhance to® uge the corrected form in affirmative, megative
and interrogat sentences.” Remember: for each new sentence, be sure to

learn the question and_ the negation as well, . .

’

Yol s
.

111, Dessin o-conv . A - R

For technical or cultural vocabulary, divide L blank page into six
parts and make six gimple drawings of objects related to.a specific
subject that intecests you. (For example: a needle’ and thread, a spool of
thread, a pair of scissors, a plece of material, a thimble, a knot),

- A, With the aid éé:f the infotmant identify each drawing répeating
. the word car

’ -
.

~ B, Hake sentences with each ocbject and have the, teacher correct you.
. C. Make a list of questions and answers that go with each drawing.
Teacher cm:recta. - .
. D. Greate a situation, story or dialogue using the objectg., Work
. on the text;creating sentence by sentence; f4rst orally, then’
writing on a, small blackboard, or on a piece of- paper if there
{s no bcard available. (Limit the text to 6=8 sentences).’

!
’
)

fully and writing it 'under the appropriate picture. .

o

"
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4 .

. E. Read the text as you have written it; then slowly erase or
« crogs»oh; words in each line (first nouns, then verbs, then
. adjectives, etc.), once again reading the:text after each
L . series of eratures.. Continue until the ertire text has been
: ® .. erased and you can recite the entire I}éson without a written
.~ 4 pexe. g . oy

”, —

2, >

.. » F. As a final re’vg.ew the .teacher asks you qugst.io.us about the
. text. There should be some review of thg text the following
8 ‘day. ’ o~ -t )

.

. |

. -

7

-) -’ .

¢ IV, i Micro-con:* . .
A

y Ask your informant to speak to you for exactly one minute on a téi)ic

" that ‘interests you. Have him speak on the same subject a second time’ Also

for exactly one minute. (If possible have a third person time informant).
Ask him to use as 'many of the same structures and as much of the same
vhﬁlm as possib}e, Ask him to do the same thing a third time.

, . Listen carefully and’ask him questiong §bqut things you haven't
understéod. When you have asked all your questions, have-the, informant
ask you questions about what he has said. ZThen you try to repeat, also
in the space of one minute, exactly what the teacher has said to you.

Try to use the same structures and vocabulary. The ‘teacher should.help
you-when you get stuck and correct you when you have ‘finished. Again a
-cassette recorder can be very helpful for the corrections. -

. { . Vo .

\'d

* Based on the ideas-of Dartmouth language exvert, Dr. John Rassias.

- ' l( ‘ )
Y. - -
v. » If you rud out of topics of conversation, tell your teacher a .
stogxﬁ- = Little Red Riding Hood, Romeg, and Juliet, the American Civil War..
Have him correct ydu or use the recorder as explained above. Encourage
him to recthrocate with a folk'tale or history of Sefegal that he knows
or heard as a child. ~Ask questions vhen you do not understand, \IWis is.a

" good speaking comprehension ekercisé,qénd a good device for interesting

e
ec‘.’xl‘

%

C
V1. ,Sx Translatién . "

. 1 M

P 4 ]’sﬂ’" _
& good exercise for more advanced students. Translate into the
target language- rather than from it into, your own. If you are studying

. * - French, tvanslate into French from English. If you are studying.Wolof, *

14

health, and puericulture proved very useful during the training program.
¥hek you have finished-translating a text (noting down the translation
sentence by sentence), use the same erasure techniques outlined in III1 E

and ¥ to memorize. L N

~3

Py
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J , translate from French or English into Wolof. The little bodklets on melaria,
[ -
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e

~ .
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VII. Describe or pantomime a ‘series of actions that follow a real _.
order ~ getting up in the morning, showering, getting dressed, eating. ™
breakfast, etc... - or in the case of technical vocabulary the steps \ N :
in building a well of latrine, etc. —
’ ‘A - N N
Begin in the first person (I) and leam the verbs involved. Then
switch to you, he, etc. When you are comfortable with the verbs, ask the
‘e informant- to help you change tenses. Never tell your informant to give
. Q you the "first person past tense" -~ ask him instead how he would say, . .
' “Yesterday, I....." Avoid askigg your untrained teacher about the "’
? grammatital structire of laffuage. ~\Understanding the grammat wil}
¢ ) come when you have gather nough examples to draw your own conclusions,
3 At that point, you will be able to create new sentences from the
information you already have. Do not aak you¥ informant to verify an !
° abstract rule. Decide on what the rule'seems to be, then nake up an . N
. example that would fit your hypotheses and ask the “teacher if the sentence ‘
i . ig - grammatically correct. If he’ says yes, make up mbre examples until s
.you are satisfied that your hypothesis is correct. STAY AWAY FROM ABSTRACT .
GRAMMAR RULES UMLESS YOUR INFORMANT IS EXCEPTIONALLY.GIFTED AND AWARE OF :
HIS OWN LANGUAGE. - Remember,lmost of you would havee/lot of difficulty
. fxplaining to a non-English speaker when td use‘l w and when to use
- ~ I _have gone., The fae%;hat you can use thesegforms correctly does -not mean .
that _you can explain them quickly and clearly to & puzzled student (unless,.,_ - -,
of course, you have had some grounding in graumar) »
. . N S~ '

,What support caa you expect - '

wd
-~

( As moetiof you already know, there exists in Dakar the Francophone
. _ Training Office (F.T.0., B.P. 5270, Dakar-Fann, Senegal). This office
WS vas last year to su and train volunteers in fanguage and , .
cross-cultyral studies. Presepgly the office has one language coordinator
! (PAPE GAYE): and two training specimlists, (Boubacar DIALLO and Gary *
ENGELBERG). .

.
.

9~ . - : 3

. P 4 ' 3
. A Reaponsabi,lities of ,the F.T.0. #1i11 incliide:

/ [ -
- Handling registration and reimburaanent of language infomanth. Y s -
' . v - Supplying suggestions like the above for working with informants
. * in firexd. . ‘ N\
) S . . !
- Developing social and fechnical French and local language . e
materials for Semegal training and improving aisting materials - v
.all with your help. ] -

T ~ Help{pg to realize any suggestions you might haVe for other types
IS ~ off of language support. . N .o f . °

- ¢ -

R L ' - Language testing at the request of PcﬁSenegal or at your ' request. Lo

e ) ~ Formal in-service language training (formal language classes for N o N
- e a group of volunteers for a specified period of time during your .
A\ volunteer service) at y/émr request with the approval ‘of Peace [

.

, Corps/Senegal ) ..
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Admniriistrative gu‘i'delines ) .

. The'F.T.0, will reimburse yousfor up to a total of three (3) hours .
per“week of langiage classes (French and/or loéal.language).” We request -
your cooperation in adhering to the following,guidelines for _payment>#nd
reimburgement so that we.can keep our records straight and give Peace Corps/
Senegal and“dther countries an idea of how much this program costs.. The
three hour limit is necessary to permit as many volunteers as possible ‘to
benefit from the limited roney available for in-service training.: £%°

’ » <

L . . . &
How_to register \zour teacher © N ) A \
- - (. RS .

When you have found & teacher, please drop Keith OLSON (F.*T.VO.":S

9

Business Manager) a line g wving the teacher's name and amy relevant inaformation ~

(age, work, marital status, special interests or talents, previ_ous_ R
axperience with PCVs, etc.), You cannot be reimbursed if vour tedcher
« o3t _registered with Keith. Should you change teachers, Keith ,shouldxagain *
be “Informed. When registering® teacher, also.include the rate of payment
agreed to, anticipated number of hours per week and plannedt duratéq, *gof.
Jesnons, ’ - SR

. hd 1]

E=

How much do You t\::y?i ~ P | rear o '}“‘3’
. R o L [ a(:‘k

Y e

If you cé.q est-blish a \s\atisféctory non-paying class with a¥
Sénegalese friead, or if you can exchiange English lessons for Wolof ,pnd are
willing to do sn, so nuch the better. If gou f£ind it necegsary.to pay your

9

_'\ . - - NS . ,;.:,P, .
Secondary §$chool Teacher-Professeur - 350 to 450 CPA/h 72‘? N
Primary School TeJler-Instituteur '~ 250 to ‘350 CFA/hoiir
Inexper:j.g.nced Te 4 s ’ ¢ = up to 250/hour

- . >

. ;—: You should always cona'id't%r the experience of the téf cher, as-well as
your place of agsignment. In.the lagger cities, rates will:lésn towards -
the higher fifurd. Yoy chould negociate-a fair and. reasonable rate.
" , " o . * " . . ,,,‘/ . .
Payment and Reimﬁur‘seggt T SRS - > . .

.

. Either you or vour -ledguage ‘teacher should wiite up. a monthly bill,
which should include the following information:™ . :

Neme of teacher: . F Lmyaﬁé‘ﬁ%&‘ .
* Name of voluriteer: . - Mailing address: .
Period of Bill: o From __ , .Hte ot
N : - 3 ” VI = .

’ : . e
« Totlt 'mﬁ'nbe; of Hours T. < x Rate/hr. = ° crA .
. . Ait.” Paid .

x -

o classes withoROV (D)ocmomy - .
‘Signed: . . % e - R y

A

. o, C . tLAE ‘ . ) ks
.. Language Teacher z
¥ pcvv:% : .

«

=

] .. ' ) . e ., . . .. \ o .. . '\
l? 2 her’s nzfxne have geceived CPA for & hours ...

-

‘ § 5.
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. LY You should pay your teacher and then forward the bill to Keith \)

t ~OLSON, B.P{ 5270, Dakar-Famn, Senegal for reimbursement. Your reimbursement ,
LI _ will be mailed to you by MANDAT unless you indicate, you want it held for . 3
i you at the F.T.0. office in Dakar. C

.
~ . N v

" L - Address all questions on administrative procedures snd reimbursement ° : . R
wipe, t0 Keith, and questions on content of classes or techniques to Pape GAYE -
° at.the same address. Keep us advised as to how your classes are progressing, ° )

the kinds of problems you are having and how we can be of help. : '
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